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The present curriculum framework of Social Studies Grade IV-V is a comprehensive roadmap for textbook 

writers, reviewers, examiners, educators and the learner. For this purpose, considerable effort has been made 

to explain the basic components of the framework and the rationale or design principles for standards and 

benchmarks selected as key learning areas for Grades IV-V. The present curriculum offers general 

applicability across all schools in the Sindh province and Pakistan at large. 

 

In this document the specific sub-themes, benchmarks and student learning outcomes are given for Grade 

IV and V level to assist teachers guidance. The Social Studies curriculum aims to enrich the learning 

experiences for initial years of schooling in Sindh. At the same time, grade-wise student learning outcomes 

are given as measurable mile stones to achieve progress towards benchmarks annually and standards by the 

completion of Developmental level. 

 

The Social Studies Curriculum envisions that new knowledge will be introduced and at the same time 

provided with opportunities to relate or integrate them with earlier learning. It contains progression that 

would serve as the basis to reinforce and integrate five basic domains such as History, Geography, Political 

Science, Economics and Sociology through different pedagogical skills and activities. In order to make it 

more useable, instructional and materials development guidelines are indicated for teachers and textbook 

writers. At the same time, separate there are facilities for learning assessment. A comprehensive glossary is 

also provided in the curriculum document that helps the user to understand specific terminology and 

enhances their understanding of the curriculum components. 

 

With the realization that curriculum development is a continuous process, there will be needs for periodic 

review and updating to take on board the evolving realities and experiences from implementation at 

grassroots levels. The users are, therefore, invited to provide feedback to make it a continuous refining 

process so that the curriculum becomes a living and dynamic rather than a static document. 
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1.1   Social Studies Curriculum: An Overview 

 

 

This curriculum of social studies has been developed to enable school children (Grade III-IV) to increase 

understanding of basic facts about society, culture, economy and help them to be good citizens. The 

curriculum of social studies further encourages students to create positive change in their attitudes and 

promote good norms and values of society. This curriculum is carefully designed to engage students to learn 

the basic concepts of cultural diversity, inclusiveness. It creates curiosity through inspiring activities and 

develop their knowledge and ability to analyze the process of change in society. Th goal of this curriculum 

is to nurture children and develop their skills including criticality, creativity, and objectivity. The curriculum 

also aims to develop among the learners the civic sense and help them to take decisions. 

Though this curriculum, students will embark on journey of learning about economic social dynamics of 

society through following themes. 

 

▪ The purpose of the historical knowledge as a part of this curriculum is to inculcate the knowledge 

about major historical events. Student would learn about how to explore the relationship between 

cause and effect. Students would be able to understand the past and they would be able to connect 

themselves with the past. Students will develop their skills of putting the historical events in 

chronological order.  

▪ Economic knowledge deals with goods and services and enables the children to have basic idea 

about the demand and supply mechanism in the market. Learning of economic concepts involve 

the understanding of role of two market forces: consumption and production which dominates the 

market.  It increases the understanding of various occupations, and economic activities. Knowledge 

about how trade is carried out is also drawn from the subject of economics.   

▪ Knowledge for development of geographical skills is derived from the discipline of geography to 

increase the ability of students about map reading and enabling students to locate various places 

including oceans, rivers, lakes etc. The geographical knowledge further includes the information 

about agriculture and environment. This knowledge develops among students the ability to 

understand the effects of climate change.  

▪ Sociological knowledge as a part of this curriculum includes the understanding of the purpose of 

society, and culture. It creates the understanding of students about settlement patterns of rural and 

urban population, The knowledge of society also develops the abilities of students to analyze the 

role of social institutions.  

The concept of citizenship is derived from the field of political science. The aim of this knowledge to make 

students capable of dealing various situations as a good citizen. Students would be able to demonstrate their 

skills of good citizen ship. 
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Further, this curriculum will create opportunity for student develop their practical skills including critical 

thinking, communication, collaboration. School children would be able to unravel the mysteries of the past, 

navigate the intricacies of different cultures, and unleash their imagination through literature and creative 

expression. 

Through hands-on activities, interactive learning, and real-world applications, and practical examples, 

students will not only acquire knowledge but also learn how to apply it in diverse contexts, preparing them 

to thrive in an ever-changing world of work and knowledge.   It is one of our key responsibilities is to 

understand the global developments and creation of new knowledge to shape the minds of the next 

generation. Keeping in the above, this curriculum is built upon the latest educational research, best 

practices, and standards, ensuring that it meets the needs of students, teachers, and schools alike. 

 

1.2   Curriculum Development and Review Process 

The curriculum development process for Grades I-III involves several key stages, each carefully planned 

and executed to ensure the creation of a comprehensive and effective educational framework. Here's an 

overview of the process: 
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1.3   Guiding Principles for the Curriculum Development 

 

Students in the early grades have a natural curiosity about the world, thus it is appropriate for them to start 

learning the basics of social science and its various aspects including history, society, culture, economy and 

resources, at their early age of learning.  Early school education (Grades III-IV) has been traditionally 

content-stressed thereby neglecting the basic thinking and process skills areas that essentially contribute to 

an individual's overall comprehension and application of the subject knowledge. Therefore, the Social 

Studies Curriculum is based on content progression at early levels to prepare the students for conceptual 

learning at higher grades, supports students to meet international standards and equip them with 21st century 

skills which are markedly different from the past.  

Thus, the following new trends have been considered in the development of curriculum for social studies. 

• Depth rather than Breadth approach: In-depth understanding of concepts enables students to 

have a solid basis for the foundation of their future learning keeping view the  upon which to build 

and acquire new knowledge and solve problems effectively. 

• Devlopmnet of students’ interests.  

By incorporating real-life examples and applications, students are encouraged to develop a 

genuine interest in learning. For example, social studies students often complain that there is no 

relevance of the text with their real life. Thus,  they show little interest in learning social studies. 

Thus, the curiclum for social studies has been designed to make the content more relevant to 

attrcat children for taking interest. 

• Constructive and positive approach:  

Curriculum is based on major concepts with great care at all levels. This approach not only 

encourages a logical developmental sequence of important knowledge, skills, and in-depth 

understanding but also promotes learning in later grades. 

By incorporating these trends into the curriculum development process, we aim to create a curriculum that 

not only addresses the immediate learning needs of students but also prepares them for future academic 

success and lifelong learning. 

 

The social studies curriculum is designed to keep the following features:  

1. Learning with curiosity: The curriculum is designed to stimulate students’ curiosity and develop 

their natural way of  developing tinterest in learning and to enable them to learn more about 

themselves and the world around them through various activities. School children are naturally 

inquisitive. They have a keen interest in the materials around them and move naturally into activities 

that involve manipulation of materials, exploration and discovery. Therefore, students in the early 

school years (Grades III-IV) should nurture and extend this curiosity, so that they are able to 

question, explore and investigate with increasing levels of insight and skills. 

2. Coherence : This Curriculum has been designed to ensure that the ideas taught within a grade level 

have a logical and natural connection. Efforts have been made to introduce new concepts, skills, and 
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attitudes in a well-integrated manner with progressive articulation. The principle of progression has 

been followed to prepare students to understand and use various concepts and skills as they advance 

through the learning process.  

3. Comprehensiveness : This urriculum considers the psychological and social readiness of students. 

It is based on concrete experiences to ensure relevance of content. Therefore, it focuses on providing 

experience with concepts that students can explore and understand in depth to lay the foundation for 

future learning experiences.  

4. Adavnced Skills: The Curriculum is designed to help students develop attributes, essential for 21st 

century in all areas of the physical, emotional, social, linguistic, aesthetic, and cognitive 

development. It also emphasizes on follwing skills:  

▪ Active exploration of the environment 

▪ Self-directed and hands-on learning activities 

▪  Balance between individual and group activities;  

▪  Interactive learning  

5. Effectiveness :  This Curriculum can be taught with easily available resources and materials. 

Teacher’s Guide Manual is strongly recommended, which will guide teachers about how to make  

lessons.. The Teacher’s Guide Manual is a document that will grow as teachers add exemplary 

lessons aligned with the new Curriculum while keeping in view the inquiry approach. In addition, 

for promoting activity-based learning workbook and other  resources are also recommended for 

further guidance of teachers. 

6. Relevance : Efforts have been made to ensure that Social Studies  Curriculum adopts an integrated 

approach across disciplines that are socially relevant, intellectually engaging, and personally 

meaningful to students. The Curriculum contents directly  addresses students’ needs and interests. 

This will enable students to transfer skills gained from one area of instruction into other subjects and 

their lives outside the classroom. Therefore, this Curriculum provides skills in a context that enables 

students to experience the joy of learning.  

7. Assessment  Methods: Students’ achievement of the standards and outcomes in this Curriculum 

are to be best assessed by using a variety of assessment tools and methods. Assessment methods 

are particularly appropriate to evaluate students’ performance in terms of critical thinking skills 

and problem solving techniques. Teachers in conjunction should use variety of classroom 

assessment approaches with the Criterion Reference Tests. Observation of students engaged in 

instructional activities is highly recommended to assess students’ skills as well as attitudes towards 

learning. However, nature of the questions posed by students will also provide an important 

evidence of their understanding which must be encouraged by the teachers. 

8. Reflections: This Curriculum provides broader guidelines for teachers whereby they will accept 

the responsibility for actively supporting student’s development and to provide opportunities for 

students to acquire important knowledge and skills. Teachers will use their knowledge of child 
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development and learning to identify the range of activities, materials, and learning experiences 

that are appropriate for a group or individual student. The guidelines also describe various aspects 

of the teachers’ role in making decisions about classroom practices.  

 

9. Critical Thinking and Problem Solving Skills: Higher-order thinking skills are developed in the 

process of teaching subject-matter knowledge within application contexts that call for students to 

relate what they are learning to their lives outside of school by thinking critically and creatively 

about it or by using it to solve problems or make decisions. Similarly, learning through role-plays, 

demonstrations, and investigative activities is vital to the early development of both the mind and 

the body. This Curriculum, therefore, emphasizes student exploration through inquiry, and thereby 

calls for a shift from teacher-centered to learner-centered approach.  

 

10. Learning and Engagemnet: Children learn best when they have real materials they can manipulate. 

Through direct sensory involvement with their environment, children learn about topics that are 

personally meaningful and interesting. Teaching children requires the use of real and relevant materials 

and experiences. Discovering what works best for all students requires knowledge about each student, 

various learning styles of the students and clear learning outcomes. Similarly, effective instructions 

engage students actively in enjoyable learning experiences. In the  early  grades, children  are  forming  

attitudes  and  habits  for  learning. Students are more  likely to  learn and  remember new skills and 

concepts when they  use them  in a meaningful context. Therefore, this Curriculum emphasizes the 

importance of teaching instructions that should maximize students' potential and enable them in 

understanding of the intertwined nature of learning. Also this Curriculum builds upon what children 

already know and are able to do (activating prior knowledge) to consolidate their learning and to 

foster their acquisition of new concepts and skills. 
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2.0 The Core Objective Curriculum 

Primary objective of social studies Curriculum is to cultivate students' interest and creativity through 

everyday experiences and investigations. It encourages the acquisition of thinking skills, fostering healthy 

attitudes, and instilling ethical and moral values. 

 

2.1 Inquiry-Based Curriculum 

The Inquiry-Based Curriculum revolutionizes traditional teaching methods, urging students to actively 

explore content rather than passively absorb facts. This approach shifts the focus from teacher-transmitted 

information to "student-constructed" learning, where learners take charge of their educational journey, 

fostering a sense of ownership and engagement. 

 

 

This curriculum marks a significant departure from conventional teaching methodologies, challenging the 

traditional teacher-centered approach. In an Inquiry-Based setting, educators become facilitators, guiding 

students through the inquiry process rather than simply delivering information. This shift responds to the 

evolving needs of education and recognizes the diverse learning styles of students. 

 

Ultimately, the Inquiry-Based Curriculum aims to empower the next generation with essential skills to 

tackle future challenges. Beyond mere memorization, it instills a profound understanding of how to navigate 

the expansive landscape of knowledge. This approach not only prepares students academically but also 

instills a lifelong passion for learning and inquiry. Thus, the Inquiry-Based Curriculum is a dynamic, 

interactive, and student-driven philosophy that transforms education. It lays the groundwork for a 

generation of thinkers, problem-solvers, and innovators unafraid to explore and question the world around 

them. 

 

2.2 The Student-friendly Curriculum 

 

Empowering Learners: Embracing the Student-Centered Curriculum 

In the Student-Centered Curriculum, learners take center stage, reshaping the entire learning process. We 

meticulously design the curriculum to revolve around the student, ensuring that experiences directly relate 

to their daily lives by incorporating commonplace materials. 

 

At its essence, the Student-Centered Curriculum places a significant emphasis on involving students in 

decision-making processes, particularly on matters relevant to their immediate environment. We encourage 

students to unravel the intricacies of 'how things work,' fostering a hands-on and experiential approach to 

learning. This paradigm stands in stark contrast to the conventional teacher-centered model. Educators give 

up the role of sole information providers and adopt the position of facilitators. The focus shifts from 

teaching compulsions to the imperative task of addressing students' learning needs. This departure 

acknowledges that effective education is not a one-size-fits-all model rather recognizes individuality of 

each learner and tailor the educational experience to meet their specific requirements. 

 

2 CURRICULUM OBJECTIVE 

CURRICULUM OBJECTIVE 
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2.3 An Outcome-Oriented Curriculum 

 

Achieving Excellence: The Outcomes-Focused Curriculum 

In the Outcome-Focused Curriculum, the emphasis shifts to post-instruction accomplishments, marking a 

departure from traditional educational models. This curriculum precisely defines outcomes in Knowledge, 

Skills, Attitudes, and Values, acting as tangible benchmarks for both students and teachers to strive for. 

Fundamentally, this approach goes beyond the conventional concept of education as the mere transfer of 

information. Instead, it places importance on what students can actively accomplish with the knowledge 

they acquire. These well-defined outcomes become touchstones against which the success of the 

educational journey is measured. 

 

The Outcome-Focused Curriculum serves as a guide for study programs, providing clear expectations for 

the acquisition of knowledge, skill, and disposition. It ensures a rigorous and purposeful learning 

environment, facilitating both teachers and students equally. 

 

Achieving these outcomes seamlessly aligns with the overarching goal of students acquiring Knowledge of 

Social Studies. It underscores the practical application of knowledge, emphasizing not only information 

acquisition but also the effective utilization of it. The processes outlined in this document serve as a strategic 

framework for achieving these outcomes, reinforcing a holistic approach to education. 

 

The Outcomes-Focused Curriculum represents a proactive shift towards a results-driven educational 

paradigm. It empowers students to go beyond theoretical understanding, setting the stage for tangible 

accomplishments in terms of knowledge, skills, attitudes, and values. This approach not only challenges 

both educators and learners but also ensures that education translates into real-world capabilities. 
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The Social studies Curriculum takes a thematic approach, aligning topics with students' everyday 

experiences and common observations in nature, the environment, geography, socio-cultural norms, moral 

values, of society.  It develops citizenship and promotes learning about historical events, economic issues 

and legal frameworks and it increases the understanding of students about political system of the country.  

Careful consideration goes into the selection of themes to promote deeper understanding rather than 

superficial coverage. While the curriculum organizes contents into domains, it discourages viewing topics 

under each domain as isolated blocks of knowledge. Consequently, an intentional effort is made to 

demonstrate the relationships between themes in textbook writing.  

 

Each of the ten domains (see Figure.1) encompasses various benchmarks, SLO’s (which are categorized in 

cognitive levels: Knowledge, Understanding, Application). These Learning Outcomes for specific learning 

domains form a robust foundation for meeting the Benchmarks and Standards for Social Studies. 

 

 
Figure 1. List of Domains 

 

Social 
Studies  

Domains

A. History 

B. 
Geopgraphy

C. Political 
Science

D. 
Economics

E. Sociology

CONTENT ORGANIZATION 
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K= Knowledge  U= Understanding A= Application 

3.1 Progression Grid:  

This progression grid comprises FIVE domains which are categorized into Standards, Benchmarks and 

SLOs for Grades IV-V. Progression covers knowledge, skills and attitude which are detailed below: 

 

3.1.1 Knowledge  

Students engaging with our curriculum will cultivate a profound understanding of key concepts, 

empowering them to interpret, integrate, and extend their knowledge effectively. The core domains of 

knowledge encompass the following areas (A-E): 

DOMAIN A: HISTORY 

Standard 1: All students will learn chronological skills and use them to sequence key historical events 

to identify relationships and explain cause and effect. 

 

Standard 2: All students will understand, interpret and reconstruct narrative of the past (identify 

people involved, describe setting, sequence events, compare, interpret events, and 

construct narratives through evidence. 
 

Benchmark I: Students will be able to understand history, its scope, and evolution of early human-being. 

They will use solar and lunar calendars to differentiate intervals of time and measure decades, centuries 

and millennia chronologically. 

Benchmark II: Students will be able to describe major historical events of the ancient history of Sindh 

form Indus Valley Civilization (c. 2600-1900 BCE), Post-Indus Period (c. 1500-600 BCE), Achaemenid 

Rule (c. 600-330 BCE), Alexander the Great and the Hellenistic Influence (c. 330-300 BCE), Maurya 

Empire (c. 300-185 BCE), Post-Mauryan Period (c. 185 BCE-320 CE), Kushan Empire (c. 320-450 CE) 

and Sassanian Influence and Local Dynasties (c. 450-711 CE). 

Benchmark III: Describe major historical events on the Medieval history of Sindh form Arab Rule (711-

750 CE), Local Dynasties (750-1026 CE), Soomra Dynasty (1026-1351 CE), Samma Dynasty (1351-

1524 CE), Arghun Dynasty (1524-1556 CE), Turkhan Dynasty (1556-1592 CE), Mughal Period (1592-

1700 CE), Kalhora Dynasty (1701-1783 CE), Talpur Dynasty (1783-1843 CE).  

Benchmark IV: Describe major historical events on the modern history of Sindh form Sindh Under the 

British Rule (1843-1947 CE). 

 

Application: 

Benchmark V: Students will explore the causes & effects of historical events of history of Sindh, 

development of stories, quiz, biography & chronology. 

Benchmark VI: Students will be able to understand the process of change & continuity in history of 

Sindh through space and time. 

Benchmark VII: Students will use archeological sites and documentaries, archival documents, artifacts, 

movies, memoirs and digital resources to develop their interpretation and analytical skills. 
 

Subtheme Grade IV K|U|A Subtheme Grade V K|U|A 

 

Understanding 

Nature of 

History 

Students will be able to: 

▪ Understand the meaning 

of word History 

▪ Understand the 

importance and scope of 

History 

 

K 

 

U 

Describe 

major 

historical 

events on the 

Medieval 

history of 

Sindh form 

Arab Rule 

(711-750 CE) 

Students will be able to: 

▪ Discover the arrival of 

Arabs in Sindh 

▪ Highlight Influence of 

Arab rule in Sindh 

▪ Identify the factors of the 

end of Arab rule in Sindh 

 

K 

 

U 

 

 

U 
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K= Knowledge  U= Understanding A= Application 

Subtheme Grade IV K|U|A Subtheme Grade V K|U|A 

Origin of 

Early Humans 

▪ Illustrate various 

narratives on origin of 

human being 

▪ Understand the process 

of evolution of human 

life on earth 

▪ Differentiate human 

advancement from 

hunters & gatherers to 

human civilization 

 

U 

 

 

U 

 

 

U 

Local 

Dynasties  

(750-1026 CE) 

▪ Illustrate the rise and fall 

of Prathara dynasty in 

Sindh 

▪ Analyze the rise and fall 

of Rashtrakuta dynasty 

▪ Explain the rise and fall 

of Pala dynasty 

▪ Evaluate the rise and fall 

of Chola dynasty 

▪ Discover the rise and fall 

of Gurjara-Pratihara 

dynasty 

▪ Discuss the rise and fall 

of Chalukya dynasty 

▪ Explore the rise and fall 

of Sen dynasty 

U 

 

 

A 

 

U 

 

A 

 

K 

 

 

U 

 

U 

Types of 

Colanders & 

Chronology 

▪ Differentiate between 

solar and lunar 

calendars. 

▪ Use solar and lunar 

calendars to differentiate 

intervals of time. 

▪ Differentiate between 

decades, centuries and 

millennia.  

U 

 

 

A 

 

 

U 

Soomra 

Dynasty 

(1026-1351 

CE) 

▪ State the rise of Soomra 

dynasty 

▪ Analyze the political 

structure and governance 

of Soomra dynasty 

▪ Identify the causes of 

downfall of soomra 

dynasty 

K 

 

A 

 

 

U 

Indus Valley 

Civilization 

IVC (2600-

1900 BCE) 

▪ Describe main towns & 

their planning in IVC 

▪ Illustrate political 

structure & governance 

of IVC 

▪ Ways of trade & 

commerce of people of 

IVC 

▪ Identify the causes of 

downfall of IVC 

K 

 

U 

 

 

K 

 

 

U 

Samma 

Dynasty 

(1351-1524 

CE) 

▪ Explain the rise of 

Samma dynasty 

▪ Discover the political 

structure and governance 

of Samma dynasty 

▪ Identify the causes of 

downfall of Samma 

dynasty 

K 

 

K 

 

 

U 

Post-Indus 

Period 

(c. 1500-600 

BCE); Aryans) 

▪ Define the arrival of 

Aryans 

▪ Illustrate political 

structure & governance 

▪ Explore the religions of 

Indian sub-continent 

▪ Analyze society and 

culture of Indians; Caste 

system 

K 

 

U 

 

U 

 

A 

Arghun 

Dynasty 

(1524-1556 

CE) 

▪ State the rise of Arghun 

dynasty 

▪ Explore the political 

structure and governance 

of Arghun dynasty 

▪ Identify the causes of 

downfall of Arghun 

dynasty 

K 

 

U 

 

 

U 

Achaemenid 

Rule 

(c. 600-330 

BCE) 

▪ Establishment of 

Achaemenid empire 

▪ Determine the area upon 

which the Achaemenid 

empire comprised  

▪ Evaluate key features of 

Achaemenid state policy 

▪ Identify the causes of 

downfall of Achaemenid 

empire 

K 

 

U 

 

 

A 

 

U 

Turkhan 

Dynasty 

(1556-1592 

CE) 

▪ State the rise of Turkhan 

dynasty 

▪ evaluate the political 

structure and governance 

of Turkhan dynasty 

▪ Identify the causes of 

downfall of Turkhan 

dynasty 

K 

 

A 

 

 

U 
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K= Knowledge  U= Understanding A= Application 

Subtheme Grade IV K|U|A Subtheme Grade V K|U|A 

Alexander the 

Great and the 

Hellenistic 

Influence  

(c. 330-300 

BCE) 

▪ Explore the rise of 

Alexander the great rule 

as a king 

▪ Describe the arrival of 

Alexander in the Indian 

sub-continent 

▪ Explain the failure of 

Alexander in the Indian 

sub-continent 

U 

 

 

K 

 

 

U 

Mughal 

Period (1592-

1700 CE) 

▪ State the rise of Mughal 

dynasty 

▪ Analyze the political 

structure and governance 

of Mughal dynasty 

▪ Identify the causes of 

downfall of Mughal 

dynasty 

K 

 

A 

 

 

U 

Muarya 

Empire 

(c. 300-185 

BCE), 

▪ Explain the rise of 

Chander Gupta Muarya 

as the founder of Muary 

empire 

▪ Describe the role of 

Ashoka in expansion of 

Muaryan empire 

▪ Explore the role of 

Ashoka in promoting the 

Budhism in Indian sub-

continent 

▪ Enlist causes of decline 

of Muaryan empire 

K 

 

 

 

U 

 

 

A 

 

 

 

K 

 

Kalhora 

Dynasty 

(1701-1783 

CE) 

▪ State the rise of Kalhora 

dynasty 

▪ Describe the political 

structure and governance 

of Kalhora dynasty 

▪ Discover contribution of 

Kalhora rule in the 

advancement in Sindh 

▪ Identify the causes of 

downfall of Kalhora 

dynasty 

K 

 

U 

 

 

K 

 

 

U 

Post-Mauryan 

Period (Gupta 

Empire) 

(c. 185 BCE-

320 CE) 

▪ Explain the rise of Gupta 

empire 

▪ Describe the cultural, 

scientific and 

mathematical 

advancement under the 

Gupta empire 

▪ Identify the causes of 

decline of Gupta empire 

K 

 

U 

 

 

 

 

U 

Talpur 

Dynasty 

(1783-1843 

CE). 

 

▪ State the rise of Talpur 

dynasty 

▪ Analyze the political 

structure and governance 

of Talpur dynasty 

▪ Identify the causes of 

downfall of Talpur 

dynasty 

K 

 

A 

 

 

U 

Kushan 

Empire (c. 

320-450 CE) 

▪ Explain the rise of 

Kushan empire 

▪ Evaluate the political 

structure & governance 

under Kushan Empire.  

▪ Identify the causes of 

decline of Kushan 

empire 

K 

 

A 

 

 

U 

   

Sassanian 

Influence and 

Local 

Dynasties 

(c. 450-711 

CE). 

(B M # 2) 

 

▪ Explain the rise of 

Sassanian rule  

▪ Identify the Influence 

and expansion of 

Sassanian rule 

▪ Highlight establishment 

and decline of Chach 

dynasty  

▪ Evaluate the rise and fall 

of Rai dynasty 

K 

 

U 

 

 

U 

 

 

A 

   

Note: We need writing on every ruler in chronological order that may be in minimum 4 to 5 lines. 
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K= Knowledge  U= Understanding A= Application 

DOMAIN B: GEOGRAPHY 

Standard 1: All students will describe, compare, and explain the geographical locations, characteristics 

of places, people, their movements, cultures, and the social, economic, and political 

activities they engage in at local, national, and global levels. 

 

Standard 2: All students will describe, compare and explain the location and characteristics of places, 

people and cultures, and the social, economic, political activities they engage in themselves 

and with others at the local, national and international levels. 
 

Benchmark I: Students will develop the ability to use maps, globes, and digital tools to identify and 

interpret geographic locations and features, understanding their broader connections to human activity. 

Benchmark II: Students will analyze and compare different regions of the world, understanding how 

physical and human processes shape the characteristics of these places and the way of life. 

Benchmark III: Students will explore environmental challenges such as climate change, urbanization, 

and resource depletion, using geographic tools to propose solutions and take action. 

Application  

Benchmark IV: Students will describe and explain the physical characteristics, cultural practices, and 

social activities in their local community, and how these influence daily life and interactions. 

Benchmark V: Students will explore the natural and human differences in various regions, focusing on 

how geography, environment, and human activities shape the regions. They will also learn about global 

efforts to protect the environment, focusing on Sustainable Development Goals (SDGs) and how they 

can contribute. 

Benchmark VI: Students will explore and explain the relationships between their country and the 

global community, focusing on cultural exchange, economic activities, and political connections. 

Benchmark VI: Students will explore historical disasters and understand how geographic factors 

contribute to the vulnerability of regions. They will use geographic tools to analyze patterns and 

propose mitigation strategies for disaster-prone areas. 
 

Subtheme Grade IV K|U|A Subtheme Grade V K|U|A 

 

Maps and 

Globes 

Students will be able to: 

▪ Identify the main parts 

of a map (title, scale, 

symbols, and legend). 

▪ Describe the purpose of 

a globe and how it 

shows the Earth. 

▪ Understand how a globe 

is a small model of the 

Earth, showing the 

continents and oceans. 

▪ differentiate between 

physical maps 

(landforms) and political 

maps (countries). 

▪ Locate the North and 

South Poles, the 

Equator, and important 

lines on a map. 

▪ Practice using cardinal 

directions (North, South, 

East, West) to read a 

map. 

 

K 

 

 

K 

 

 

U 

 

 

 

U 

 

 

 

A 

 

 

 

A 

 

Latitude, 

Longitude, 

And Global 

Positioning 

Students will be able to: 

▪ Define latitude and 

longitude and explain 

how they help find 

places. 

▪ Identify the Equator, 

Prime Meridian, and 

other important lines on 

a globe. 

▪ Use latitude and 

longitude to find 

locations on a map. 

▪ Explain how GPS uses 

latitude and longitude to 

show places. 

▪ Practice plotting 

locations using latitude 

and longitude on a map. 

 

K 

 

 

 

K 

 

 

 

A 

 

 

U 

 

 

A 
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K= Knowledge  U= Understanding A= Application 

Subtheme Grade IV K|U|A Subtheme Grade V K|U|A 

Elements of 

Maps 

▪ Identify the compass 

rose on a map (shows 

directions). 

▪ Explain how the map 

scale helps measure 

distance. 

▪ Interpret the meaning of 

map symbols using the 

legend. 

▪ Recognize how colors 

and shading on a map 

show different land 

features. 

▪ Create a simple map that 

includes a title, scale, 

compass rose, and 

legend. 

K 

 

 

U 

 

 

A 

 

 

U 

 

 

 

A 

Map 

Interpretation 

and Analysis 

▪ Identify the basic 

features of digital maps, 

such as zoom and layers. 

▪ Navigate a location 

using online maps or 

GPS tools. 

▪ Input coordinates into 

digital maps to find 

places. 

▪ Compare paper maps 

with digital maps. 

▪ Use satellite images to 

find natural and human-

made features. 

K 

 

 

A 

 

 

A 

 

 

U, A 

 

A 

 

Kinds of Maps ▪ Identify different types 

of maps, such as 

physical, political, and 

thematic maps. 

▪ Explain how physical 

maps show landforms 

like mountains and 

rivers. 

▪ Explain how political 

maps show borders and 

countries. 

▪ Recognize thematic 

maps and the 

information they 

provide, like population 

or weather. 

▪ Create a basic thematic 

map using simple data. 

K 

 

 

 

U 

 

 

 

U 

 

 

U 

 

 

 

 

A 

Digital Tools ▪ Identify features of 

digital maps, such as 

zoom and layers. 

▪ Navigate a location 

using an online map or 

GPS tool. 

▪ Input coordinates into a 

digital map to find 

places. 

▪ Compare paper maps 

and digital maps. 

▪ Use satellite images to 

find natural and human-

made features. 

K 

 

 

A 

 

 

A 

 

 

U 

 

A 

Regions and 

Their 
Characteristics 

▪ Define what a region is 

in simple geographic 

terms. 

▪ Identify different kinds 

of regions like physical 

(land), cultural (people 

and customs), and 

political (countries and 

borders). 

▪ Describe the main 

features of a region, 

such as its climate 

(weather), landforms 

(mountains, rivers), and 

plants. 

▪ Recognize how natural 

features like rivers and 

mountains define a 

region. 

K 

 

 

K 

 

 

 

 

 

U 

 

 

 

 

U 

 

 

 

 

How Humans 

Change 

Regions 

▪ Identify important 

human activities, such as 

farming, building cities, 

and setting up industries. 

▪ Describe how these 

activities change the 

land, like building roads 

or cutting down trees. 

▪ Explain how more 

people in a region can 

use up resources like 

water and land. 

▪ Analyze how factories 

and cities affect the 

environment, such as 

causing pollution. 

▪ Discuss both the good 

and bad effects human 

K 

 

 

 

U 

 

 

 

U 

 

 

 

U, A 

 

 

 

U 
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K= Knowledge  U= Understanding A= Application 

Subtheme Grade IV K|U|A Subtheme Grade V K|U|A 

▪ Locate regions on a map 

based on their physical 

features. 

A 

 

activities have on the 

environment. 

Comparing 

Regions 

Around the 

World 

▪ Identify different 

regions of the world on a 

map. 

▪ Compare two regions by 

looking at their climate 

(weather) and landforms 

(like mountains or 

plains). 

▪ Describe how people in 

different regions adapt 

to their surroundings, 

like their clothes and 

food choices. 

▪ Recognize cultural 

differences between 

regions, like language, 

food, and traditions. 

▪ Explain how the 

geography of a region 

shapes the way people 

live. 

K 

 

A 

 

 

 

 

U 

 

 

 

 

U 

 

 

 

U 

Studying the 

Indus River 

Basin 

▪ Identify the location and 

important physical 

features of the Indus 

River Basin. 

▪ Describe how the Indus 

River helps people in 

farming and daily life. 

▪ Explain how human 

activities, like building 

dams and using 

irrigation, have changed 

the river. 

▪ Analyze the problems 

facing the river, such as 

pollution and lack of 

water. 

▪ Propose solutions to fix 

these problems and 

improve life for people 

in the region. 

K 

 

 

 

U 

 

 

U 

 

 

 

 

U 

 

 

 

A 

Regions and 

Their 
Characteristics 

▪ Define what a region is 

in simple geographic 

terms. 

▪ Identify different kinds 

of regions like physical 

(land), cultural (people 

and customs), and 

political (countries and 

borders). 

▪ Describe the main 

features of a region, 

such as its climate 

(weather), landforms 

(mountains, rivers), and 

plants. 

▪ Recognize how natural 

features like rivers and 

mountains define a 

region. 

▪ Locate regions on a map 

based on their physical 

features. 

 

K 

 

 

K 

 

 

 

 

 

U 

 

 

 

 

U 

 

 

 

A 

 

 

How Humans 

Change 

Regions 

▪ Identify important 

human activities, such as 

farming, building cities, 

and setting up industries. 

▪ Describe how these 

activities change the 

land, like building roads 

or cutting down trees. 

▪ Explain how more 

people in a region can 

use up resources like 

water and land. 

▪ Analyze how factories 

and cities affect the 

environment, such as 

causing pollution. 

▪ Discuss both the good 

and bad effects human 

activities have on the 

environment. 

K 

 

 

 

U 

 

 

 

U 

 

 

 

U 

 

 

 

U 

Environmental 

Problems 

▪ Identify common 

environmental problems 

like pollution, cutting 

down trees 

(deforestation), and 

climate change. 

K 

 

 

 

 

 

 

Geography 

and the 
Environment 

▪ Identify how natural 

features like rivers, 

mountains, and forests 

affect the environment. 

▪ Describe how human 

actions like farming and 

K 

 

 

 

U 
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Subtheme Grade IV K|U|A Subtheme Grade V K|U|A 

▪ Describe how these 

problems hurt the 

environment and affect 

animals and plants. 

▪ Recognize how human 

activities, like cutting 

trees or burning fuel, 

cause these problems. 

▪ Explain why it’s 

important to protect 

natural resources like 

water, trees, and clean 

air. 

▪ Discuss how 

communities can work 

together to solve 

environmental issues. 

U 

 

 

 

U 

 

 

 

U 

 

 

 

 

A 

building homes change 

different regions. 

▪ Explain how geography 

(where places are) 

relates to environmental 

problems like 

deforestation or 

pollution. 

▪ Analyze how the 

location of a place 

makes it more at risk for 

things like floods or 

droughts. 

▪ Recognize how 

geography helps us 

understand and solve 

environmental problems. 

 

 

U 

 

 

 

 

 

U 

 

 

 

 

U 

Protecting 

Our Future 

▪ Predict what could 

happen to the 

environment if people 

keep causing pollution 

and other problems. 

▪ Imagine ways to fix 

these problems and 

improve the 

environment for the 

future. 

▪ Identify actions, like 

recycling and saving 

water that can help 

protect the environment. 

▪ Explain the idea of 

sustainability (using 

resources wisely) and 

why it matters for the 

future. 

▪ Create a simple plan for 

how students and their 

families can help make 

the environment better. 

A 

 

 

 

 

A 

 

 

 

 

A 

 

 

 

U 

 

 

 

 

A 

Solving Water 

Problems in 

Sindh 

▪ Identify the main causes 

of water shortages and 

pollution in Sindh, 

especially related to the 

Indus River. 

▪ Describe how water 

scarcity and pollution 

affect farming, daily life, 

and the environment in 

Sindh. 

▪ Research traditional and 

modern ways to save 

water and reduce 

pollution used in Sindh. 

▪ Propose practical 

solutions to reduce water 

pollution and save water 

in local areas. 

▪ Plan and participate in a 

local project, like a 

water-saving campaign 

or a clean-up drive at a 

nearby water source. 

▪ Evaluate how well these 

solutions work and 

suggest ways to make 

them better. 

K 

 

 

 

 

U 

 

 

 

 

A 

 

 

 

A 

 

 

 

A 

 

 

 

 

A 

Exploring 

Local 

Geography 

▪ Identify the main 

physical features of your 

local area, like rivers, 

hills, and valleys. 

▪ Locate important 

landmarks or natural 

spots on a map of your 

local area. 

▪ Describe the weather in 

your region and how it 

K 

 

 

 

A 

 

 

 

U 

 

Geography 

and Us 

▪ Examine how the 

physical features of your 

area, like rivers or hills, 

impact things like 

farming, housing, and 

travel. 

▪ Identify how land is 

used in your area, like 

where homes, 

U 

 

 

 

 

 

K 
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K= Knowledge  U= Understanding A= Application 

Subtheme Grade IV K|U|A Subtheme Grade V K|U|A 

affects daily life and the 

environment. 

▪ Recognize how the local 

geography affects what 

kinds of plants and 

animals live there. 

▪ Create a simple map of 

your local area, showing 

key physical features 

and landmarks. 

 

 

U 

 

 

 

A 

 

 

businesses, and farms 

are located. 

▪ Assess how the local 

geography affects the 

economy, such as 

farming or tourism. 

▪ Compare your local area 

with a nearby one to see 

how the geography is 

similar or different. 

▪ Predict how changes in 

the environment, like 

cutting down trees or 

building new areas, 

could affect your 

community. 

 

 

U 

 

 

 

U 

 

 

 

A 

 

Learning 

about Local 

Culture 

▪ Identify cultural 

traditions, practices, and 

festivals in your local 

community. 

▪ Describe traditional 

clothing, food, and crafts 

that are special to your 

area. 

▪ Explain the importance 

of a local festival or 

tradition and how it’s 

celebrated. 

▪ Recognize the variety of 

languages and cultural 

practices in your 

community. 

▪ Participate in a class 

activity or project that 

celebrates a local 

cultural event. 

K 

 

 

 

U 

 

 

 

U 

 

 

 

U 

 

 

 

A 

Understanding 

Cultural 

Influence 

▪ Identify key cultural 

traditions in your 

community and how 

history and geography 

have shaped them. 

▪ Analyze how cultural 

traditions influence the 

identity and social life of 

the community. 

▪ Evaluate how cultural 

practices, like festivals 

or crafts, help the local 

economy. 

▪ Discuss how cultural 

exchange with other 

communities has 

affected local traditions. 

▪ Propose ways to protect 

and celebrate local 

cultural traditions as the 

world changes. 

K 

 

 

 

 

U 

 

 

 

U, A 

 

 

 

U 

 

 

 

A 

Exploring 

Regional 

differences 

▪ Identify different 

regions based on 

geography, like 

mountains, plains, and 

deserts. 

▪ Describe the natural 

features of these regions, 

such as climate, rivers, 

and forests. 

▪ Explain how people live 

differently in each 

region, based on 

geography (e.g., farming 

in plains, fishing near 

rivers). 

▪ Recognize how the 

environment influences 

K 

 

 

 

 

U 

 

 

 

U 

 

 

 

 

 

U 

Comparing 

Regions and 

their Challenges 

▪ Compare different 

regions of Pakistan, such 

as deserts, mountains, 

and coastal areas. 

▪ Describe how each 

region faces different 

environmental problems, 

like water shortages in 

dry areas. 

▪ Explain how people in 

different regions adapt 

to their environment, 

using examples from 

around the world. 

▪ Recognize how SDGs 

like Clean Water (SDG 

6) and Climate Action 

U 

 

 

 

U 

 

 

 

 

U 

 

 

 

 

U 
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K= Knowledge  U= Understanding A= Application 

Subtheme Grade IV K|U|A Subtheme Grade V K|U|A 

what people do for work 

and how they live. 

(SDG 13) help solve 

these problems. 

Protecting 

Our 

Environment 

▪ Identify some 

environmental problems 

like pollution and 

deforestation that affect 

different regions. 

▪ Describe simple ways 

communities protect 

nature, like planting 

trees or cleaning rivers. 

▪ Explain the importance 

of saving water, energy, 

and other resources. 

▪ Discuss how we can 

work together to help 

the environment, using 

the ideas from SDGs. 

K 

 

 

 

 

U, A 

 

 

 

U 

 

 

A 

 

Global 

Perspectives 

on 

Sustainability 

▪ Identify examples of 

global environmental 

problems like climate 

change and pollution. 

▪ Explain how countries 

are working together to 

fix these issues through 

global agreements like 

the Paris Agreement. 

▪ Describe ways that 

students can help in their 

own communities, such 

as reducing waste, 

saving water, and 

planting trees. 

▪ Discuss how using 

natural resources 

carefully helps both 

local and global 

environments. 

▪ Create artwork and 

themes that reflects 

environmental 

conservation and 

sustainability. 

K 

 

 

 

U 

 

 

 

 

U 

 

 

 

 

 

U 

 

 

 

 

A 

Learning 

about the 

World 

▪ Identify the seven 

continents and five 

oceans on a world map. 

▪ Locate important 

countries and major 

cities on different 

continents. 

▪ Describe major features 

like mountains, rivers, 

and deserts on various 

continents. 

▪ Compare the size and 

location of continents 

and oceans to 

understand why they are 

important. 

▪ Recognize important 

lines on the globe like 

the equator and prime 

meridian. 

K 

 

 

A 

 

 

 

U 

 

 

 

A 

 

 

 

 

K 

Global 

Cultural 

▪ Identify different 

cultural practices around 

the world, like festivals, 

food, and clothing. 

▪ Describe how these 

cultural practices are 

important in people’s 

daily lives. 

▪ Compare cultural 

traditions from different 

countries to see how 

they are similar and 

different. 

▪ Explain how geography 

(like weather) affects 

cultural practices, such 

as what food people eat 

or clothes they wear. 

▪ Discuss how people 

share cultures through 

travel, migration, and 

communication. 

K 

 

 

 

U 

 

 

 

U 

 

 

 

 

U 

 

 

 

 

U 

Understanding 

Global 

Connections 

▪ Identify examples of 

how countries are 

connected, like trading 

goods with each other. 

U 

 

 

 

 

Global 

Environmental 

Issues 

▪ Identify big 

environmental problems 

like climate change, 

deforestation, and 

pollution. 

K 
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Subtheme Grade IV K|U|A Subtheme Grade V K|U|A 

▪ Describe how world 

events like the Olympics 

or World Cup bring 

people together from 

different countries. 

▪ Explain how 

technologies like the 

internet connect people 

around the world. 

▪ Recognize how things 

like food, music, and 

language are shared 

between different 

cultures. 

▪ Discuss how 

organizations like the 

United Nations help 

countries work together. 

U 

 

 

 

 

U 

 

 

 

U 

 

 

 

 

A 

▪ Describe how human 

activities contribute to 

these problems in 

different places. 

▪ Explain how these issues 

affect nature, animals, 

and people around the 

world. 

▪ Analyze how different 

countries are trying to 

solve these problems 

through laws and global 

agreements. 

▪ Propose simple things 

individuals and 

communities can do to 

help the environment, 

like recycling and saving 

water. 

U 

 

 

 

U 

 

 

 

U, A 

 

 

 

 

A 

Understanding 

Natural 

Disasters 

▪ Define what a natural 

disaster is and identify 

examples like floods, 

earthquakes, droughts, 

and cyclones. 

▪ Describe major disasters 

that have affected 

Pakistan, like the 2010 

floods and 2005 

Kashmir earthquake. 

▪ Recognize the causes of 

these disasters, such as 

rivers, mountains, and 

fault lines. 

▪ Explain how natural 

disasters affect people, 

homes, and 

communities. 

▪ Discuss why it’s 

important to be prepared 

for disasters to keep 

people safe. 

K 

 

 

 

 

U 

 

 

 

 

U 

 

 

 

U 

 

 

 

U, A 

 

Impact of 

Disasters 

around the 

World 

▪ Identify historical 

disasters from other 

parts of the world, like 

the Indian Ocean 

tsunami (2004) and 

Hurricane Katrina 

(2005). 

▪ Explain how these 

disasters were caused by 

geographic factors like 

ocean currents or fault 

lines. 

▪ Analyze how these 

disasters impacted 

people, the economy, 

and the environment in 

both the short term and 

long term. 

▪ Discuss how global 

organizations, like the 

United Nations, help 

with disaster relief and 

recovery. 

▪ Compare how different 

countries prepared for 

and responded to similar 

disasters. 

K 

 

 

 

 

 

 

U 

 

 

 

 

U, A 

 

 

 

 

 

U 

 

 

 

 

U 

Why some 

places face 

most Diesters 

▪ Identify places in 

Pakistan where natural 

disasters often happen, 

like flood-prone areas or 

places near fault lines. 

▪ Describe how features 

like mountains, rivers, 

and coastal areas make 

K 

 

 

 

 

U 

 

 

Reducing 

Disaster Risks 

▪ Identify areas in the 

world that are at high 

risk for specific types of 

natural disasters, like 

earthquakes near the 

Pacific Ring of Fire or 

floods in Bangladesh. 

K 
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K= Knowledge  U= Understanding A= Application 

Subtheme Grade IV K|U|A Subtheme Grade V K|U|A 

some regions more 

vulnerable to disasters. 

▪ Explain how climate 

change increases the 

risks of disasters, like 

more frequent floods 

and droughts. 

▪ Analyze how human 

actions, like cutting 

down forests or building 

cities, make some areas 

more vulnerable to 

disasters. 

▪ Discuss how the 

government and 

communities can use 

geographic knowledge 

to reduce disaster risks. 

 

 

U 

 

 

 

 

A 

 

 

 

 

 

U, A 

 

▪ Explain how maps, 

satellite images, and 

weather forecasts help 

predict and monitor 

natural disasters. 

▪ Analyze how both 

geographic and social 

factors, like weak 

buildings or crowded 

areas, increase disaster 

risks. 

▪ Propose ways to reduce 

disaster risks, like 

building stronger homes, 

planting more trees, and 

setting up warning 

systems. 

▪ Participate in a school 

project to raise 

awareness about how to 

prepare for disasters and 

reduce risks in the local 

community. 

U 

 

 

 

 

U, A 

 

 

 

 

 

A 

 

 

 

 

 

A 
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DOMAIN C: POLITICAL SCIENCE 

Standard 1: Students will engage deeply with the concepts of citizenship within the framework of 

political science, focusing on the roles, responsibilities, and rights of citizens in Pakistan. 

This standard not only covers the practical aspects of how local government functions 

but also explores theoretical underpinnings from political science, such as governance 

models, political participation, and the impact of political systems on civic life. 

 

Standard 2: Students will apply their understanding of citizenship and national identity through 

various activities that promote civic engagement, respect for national symbols, and value 

Pakistan’s heritage and heroes. 
 

Benchmark I: Students will understand and articulate the roles and responsibilities of citizens in 

Pakistan, focusing on how these contribute to the functioning of society. 

Benchmark II: Students will identify and explain the fundamental rights of citizens as enshrined in the 

Constitution of Pakistan, understanding how these rights are protected and exercised. 

Benchmark III: Students will explore the structure and functions of local government in Pakistan, 

including how it operates and its role in serving the community. 

Benchmark IV: Students will analyze different governance models and political systems, comparing 

them with Pakistan’s system to understand the theoretical foundations of political science. 

Benchmark V: Students will explore the importance of public participation and civic engagement, 

gaining an understanding of how citizens can influence government decisions, contribute to democratic 

processes, and positively impact their communities. 

Benchmark VI: Students will evaluate how different political systems affect the lives of citizens, 

focusing on the relationship between governance and societal well-being in Pakistan. 

Benchmark VII: Students will explore the historical and constitutional foundations of Pakistan, 

including key events, figures, and national values. 

Application  

Benchmark VIII: Students will engage in activities that build essential citizenship skills, including 

understanding civic duties, practicing decision-making, and participating in democratic processes. 

Benchmark IX: Students will demonstrate respect for national symbols, such as the flag, anthem, and 

monuments, and understand their significance in fostering national identity and unity. 

Benchmark X: Students will participate in activities that apply their understanding of citizenship 

through the appreciation and preservation of Pakistan’s heritage. 

Benchmark XI: Students will apply their understanding of Pakistan’s national values and contribute to 

their community, practicing citizenship and respecting the country’s heritage. 
 

Subtheme Grade IV K|U|A Subtheme Grade V K|U|A 

Introduction 

to Citizenship 

Students will be able to: 

▪ Define what it means to 

be a citizen in a 

community or country. 

▪ Identify the rights and 

responsibilities of a 

citizen, such as obeying 

laws and respecting 

others. 

▪ Describe the importance 

of following rules and 

laws in maintaining 

order and safety in a 

community. 

 

K 

 

 

K 

 

 

 

 

U 

 

 

 

 

 

Everyday 
Responsibilities 

of Citizens 

Students will be able to: 

▪ Identify common 

responsibilities of 

citizens, such as obeying 

laws, voting, and paying 

taxes. 

▪ Describe the importance 

of respecting the rights 

and opinions of others in 

the community. 

▪ Explain how 

participating in 

community activities, 

such as clean-up drives 

or volunteering, 

 

K 

 

 

 

 

U 

 

 

 

U 
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K= Knowledge  U= Understanding A= Application 

Subtheme Grade IV K|U|A Subtheme Grade V K|U|A 

▪ Recognize the role of 

leaders, such as mayors 

or presidents, in guiding 

and representing 

citizens. 

▪ Discuss ways in which 

citizens can contribute 

positively to their 

community, such as 

volunteering or helping 

neighbors. 

K 

 

 

 

 

U, A 

 

contributes to the well-

being of society. 

▪ Discuss the role of 

honesty and integrity in 

a citizen’s daily life, 

including being truthful 

and keeping promises. 

▪ Recognize the impact of 

individual actions on the 

community and the 

environment, such as 

recycling or conserving 

water. 

 

 

U 

 

 

 

 

U 

Rights of 

Citizens 

▪ Identify basic rights that 

all citizens have, such as 

the right to education, 

freedom of speech, and 

safety. 

▪ Describe how these 

rights help ensure 

fairness and equality in a 

community. 

▪ Explain why it is 

important for all citizens 

to respect each other’s 

rights. 

▪ Recognize situations 

where citizens’ rights 

might be protected or 

upheld, such as in 

schools or public spaces. 

▪ Discuss how laws help 

protect the rights of 

citizens in everyday life. 

K 

 

 

 

 

U 

 

 

 

U 

 

 

 

U 

 

 

 

 

U 

Rights and 
Responsibilities 

▪ Identify the basic rights 

that all citizens have, 

such as the right to free 

speech, education, and 

safety. 

▪ Explain the relationship 

between rights and 

responsibilities, 

highlighting how 

enjoying rights comes 

with the duty to respect 

the rights of others. 

▪ Describe specific 

responsibilities that 

accompany certain 

rights, such as the 

responsibility to follow 

rules in school when 

exercising the right to 

education. 

▪ Discuss examples of 

how citizens can balance 

their rights with their 

responsibilities in 

everyday situations. 

▪ Evaluate how fulfilling 

responsibilities, such as 

voting or obeying laws, 

helps protect the rights 

of everyone in a 

community. 

K 

 

 

 

 

U 

 

 

 

 

 

 

U 

 

 

 

 

 

 

 

U 

 

 

 

 

A 

Introduction 

to Local 

Government 

▪ Identify the basic roles 

and functions of local 

government in the 

community. 

▪ Name the key leaders 

and officials in the local 

government, such as the 

mayor or council 

members. 

K 

 

 

 

K 

 

 

 

 

 

How Local 

Government 

Affects Our 

Lives 

▪ Identify the various 

services provided by 

local government, such 

as education, public 

safety, and 

transportation. 

▪ Explain how local 

government decisions 

impact daily life, such as 

through the maintenance 

K 

 

 

 

 

 

U 
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▪ Describe how local 

government provides 

essential services, such 

as waste management, 

public safety, and 

education. 

▪ Explain how citizens can 

interact with local 

government, such as 

attending meetings or 

voting in local elections. 

▪ Recognize the 

importance of local 

government in 

maintaining order and 

supporting the needs of 

the community. 

U 

 

 

 

 

 

U 

 

 

 

 

U 

of roads or the 

management of public 

parks. 

▪ Describe how local 

government ensures the 

safety and well-being of 

the community through 

services like police, fire 

departments, and health 

care. 

▪ Discuss how local 

government supports 

education by managing 

schools and libraries. 

▪ Analyze how 

participating in local 

government, such as 

attending town meetings 

or voting in local 

elections, allows citizens 

to influence decisions 

that affect their lives. 

 

 

 

U 

 

 

 

 

 

 

U 

 

 

 

A 

Introduction 

to Governance 

Models 

▪ Define what governance 

means in the context of 

how a community or 

country is managed. 

▪ Identify different types 

of governance models, 

such as democracy, 

monarchy, and 

dictatorship. 

▪ Describe the basic 

characteristics of a 

democratic government, 

where citizens have the 

right to vote and 

participate in decision-

making. 

▪ Recognize the role of 

leaders in different 

governance models, 

such as a president in a 

democracy or a king in a 

monarchy. 

▪ Discuss why rules and 

laws are important in 

any governance model to 

maintain order and 

fairness. 

K 

 

 

 

K 

 

 

 

 

U 

 

 

 

 

 

 

K 

 

 

 

 

 

U 

Political 

Systems 

Around Us 

▪ Identify different types 

of political systems, 

such as democracy, 

monarchy, and 

dictatorship, and the 

countries that use them. 

▪ Describe the main 

features of a democratic 

system, such as free 

elections and citizen 

participation in decision-

making. 

▪ Compare how different 

political systems 

structure their 

governments, including 

who holds power and 

how decisions are made. 

▪ Explain how citizens’ 

rights and 

responsibilities can vary 

under different political 

systems. 

▪ Discuss the importance 

of understanding 

different political 

systems to appreciate the 

diversity of governance 

around the world. 

K 

 

 

 

 

 

U 

 

 

 

 

 

U 

 

 

 

 

 

U 

 

 

 

 

U 

Importance of 

Political 

Participation 

▪ Define political 

participation and explain 

K 

 

 

Civic 

Engagement 

▪ Define civic engagement 

and explain its role in 

K 
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Subtheme Grade IV K|U|A Subtheme Grade V K|U|A 

its significance in a 

democratic society. 

▪ Identify different ways 

citizens can participate 

in political processes, 

such as voting, petitions, 

or community meetings. 

▪ Describe how political 

participation ensures that 

diverse voices and 

opinions are considered 

in decision-making. 

▪ Explain the role of 

citizens in shaping local 

government policies that 

affect their daily lives. 

▪ Recognize how young 

people can begin 

participating in civic 

activities and influence 

their community’s 

future. 

 

 

K 

 

 

 

 

U 

 

 

 

 

U, A 

 

 

 

K, A 

and Active 

Citizenship 

fostering responsible 

citizenship. 

▪ Identify key activities 

associated with civic 

engagement, such as 

public service, attending 

civic meetings, or 

organizing community 

initiatives. 

▪ Explain how active 

citizenship can influence 

government policies and 

improve quality of life 

within communities. 

▪ Analyze the relationship 

between individual civic 

actions and collective 

social progress. 

▪ Discuss the importance 

of staying informed 

about local government 

and community needs to 

be an effective citizen. 

 

 

K 

 

 

 

 

 

 

U 

 

 

 

 

A 

 

 

 

U 

Engaging in 

Civic Life 

▪ Identify examples of 

civic engagement, such 

as volunteering for 

community service or 

participating in local 

events. 

▪ Describe how civic 

engagement positively 

impacts the community, 

including improving 

public spaces and 

addressing social issues. 

▪ Explain the importance 

of cooperation and 

collaboration in solving 

community challenges. 

▪ Participate in a 

classroom project 

designed to contribute to 

the local community, 

such as a charity event 

or a clean-up initiative. 

▪ Discuss the long-term 

benefits of civic 

engagement for building 

stronger, more 

connected communities. 

K 

 

 

 

 

 

U 

 

 

 

 

 

U 

 

 

 

A 

 

 

 

 

 

U, A 

 

 

Civic Action & 

Community 

Involvement 

▪ Identify specific 

examples of civic action 

in the local context, such 

as addressing 

community safety, 

environmental 

protection, or social 

justice. 

▪ Describe the impact of 

civic action on solving 

local issues and 

promoting the well-

being of all citizens. 

▪ Explain the role of 

community leaders and 

how citizens can 

collaborate with them to 

effect change. 

▪ Propose solutions for 

addressing a local issue 

through a class project 

or community action 

plan. 

▪ Reflect on the outcomes 

of participating in a civic 

engagement project, 

considering how it 

contributes to building a 

more inclusive and 

democratic society. 

K 

 

 

 

 

 

 

 

U 

 

 

 

 

U 

 

 

 

 

A 

 

 

 

 

A 
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Introduction 

to Political 

Participation 

▪ Define political 

participation and its role 

in a democratic society. 

▪ Identify simple ways 

that citizens can 

participate in politics, 

such as voting or 

attending community 

events. 

▪ Explain the importance 

of everyone having a 

voice in the decisions 

that affect their 

community. 

▪ Recognize the role of 

elections in choosing 

leaders and making 

decisions for the 

community. 

▪ Discuss how children 

and young people can 

begin to learn about and 

engage in political 

participation through 

school and community 

activities. 

K 

 

 

 

K 

 

 

 

 

U 

 

 

 

 

K 

 

 

 

 

U 

The Role of 

Citizens in 

Shaping 

Political 

Systems 

▪ Explain how citizens 

influence political 

systems through voting 

and participation in 

elections. 

▪ Identify examples of 

how citizens’ actions 

have led to changes in 

laws or government 

policies. 

▪ Discuss the importance 

of active citizenship in 

maintaining and 

improving democratic 

systems. 

▪ Analyze how different 

forms of civic 

engagement, such as 

protests or petitions, can 

shape political decisions. 

▪ Reflect on the 

responsibilities of 

citizens in ensuring that 

their political system 

remains fair and 

representative. 

U 

 

 

 

 

K 

 

 

 

 

U 

 

 

 

 

A 

 

 

 

 

A 

Key Events in 

Pakistan’s 

History 

▪ Identify important 

events that led to the 

creation of Pakistan, 

such as the Pakistan 

Movement. 

▪ Name key figures in 

Pakistan’s history, 

including Quaid-e-Azam 

Muhammad Ali Jinnah. 

▪ Explain the importance 

of the Lahore Resolution 

in shaping Pakistan’s 

statehood. 

▪ Describe how Pakistan 

gained independence in 

1947. 

▪ Discuss the challenges 

Pakistan faced after 

independence. 

K 

 

 

 

 

K 

 

 

 

U 

 

 

 

U 

 

 

U 

 

Historical 

Foundations 

and National 

heroes 

▪ Identify the major events 

that contributed to the 

creation of Pakistan. 

▪ Explain the role of 

national heroes, like 

Allama Iqbal and Fatima 

Jinnah, in shaping 

Pakistan. 

▪ Describe the key 

milestones in the 

Pakistan Movement and 

independence struggle. 

▪ Recognize the 

importance of unity and 

leadership in achieving 

independence. 

▪ Discuss how the vision 

of Pakistan’s founders 

shaped the country’s 

identity. 

K 

 

 

U 

 

 

 

 

U 

 

 

 

U 

 

 

 

U 

Introduction 

to 

Constitution 

of Pakistan 

▪ Define what a 

constitution is and why 

it is important for a 

country. 

▪ Identify the key 

principles of Pakistan’s 

Constitution, such as 

equality and justice. 

K 

 

 

 

K 

 

 

 

The 

Constitution 

and National 

Values 

▪ Explain the basic 

principles of Pakistan’s 

Constitution, including 

justice, equality, and 

freedom. 

▪ Identify how the 

Constitution protects the 

U 

 

 

 

 

K 
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Subtheme Grade IV K|U|A Subtheme Grade V K|U|A 

▪ Explain why the 

Constitution helps to 

protect the rights of all 

citizens. 

▪ Recognize the role of the 

Constitution in guiding 

Pakistan’s laws and 

governance. 

▪ Discuss how the 

Constitution promotes 

unity and fairness in the 

country. 

U 

 

 

 

K 

 

 

 

U 

rights of all Pakistani 

citizens. 

▪ Discuss the importance 

of national unity and 

respect for diversity in 

Pakistan. 

▪ Recognize how the 

Constitution promotes 

peace, harmony, and 

equality in society. 

▪ Explain the importance 

of respecting laws to 

build a better nation. 

 

 

U 

 

 

 

U 

 

 

 

U 

Introduction 

to Civic 

Engagement 

▪ Define what civic 

engagement means and 

its importance in a 

community. 

▪ Identify ways 

individuals can 

contribute to their 

community, such as 

helping neighbors or 

participating in local 

events. 

▪ Explain how civic 

engagement helps 

improve the community 

and brings people 

together. 

▪ Recognize the role of 

civic engagement in 

promoting fairness and 

kindness. 

▪ Discuss simple ways 

students can be involved 

in civic activities, such 

as school projects. 

K 

 

 

 

K 

 

 

 

 

 

 

U 

 

 

 

 

K 

 

 

 

U 

Participating 

in School and 

Community 

Projects 

▪ Identify opportunities 

for involvement in 

school and community 

projects, such as 

environmental initiatives 

or student council 

activities. 

▪ Describe the steps 

needed to plan and 

organize a successful 

project. 

▪ Explain the importance 

of teamwork and 

collaboration in 

achieving project goals. 

▪ Take responsibility for a 

specific role in a project, 

contributing to its 

success. 

▪ Evaluate the impact of 

the project and reflect on 

what was learned from 

the experience. 

K 

 

 

 

 

 

 

U 

 

 

 

U 

 

 

 

A 

 

 

 

A 

Understanding 

National 

Symbols 

▪ Identify key national 

symbols, such as the 

flag, national anthem, 

and emblem. 

▪ Describe the meaning 

and significance of each 

national symbol. 

▪ Explain the history 

behind the creation of 

the national flag and 

anthem. 

▪ Recognize the 

importance of respecting 

national symbols during 

events like flag hoisting 

ceremonies. 

K 

 

 

 

U 

 

 

U 

 

 

 

U 

 

 

 

 

 

The Role of 

National 

Symbols in 

Modern 

Pakistan 

▪ Identify key national 

symbols like the flag, 

national anthem, and 

state emblem. 

▪ Explain how these 

symbols represent 

Pakistan’s values of 

unity, faith, and 

discipline. 

▪ Analyze how national 

symbols promote 

patriotism and pride in 

citizens. 

▪ Discuss how national 

symbols are used in 

public spaces and 

institutions. 

K 

 

 

 

U 

 

 

 

 

A 

 

 

 

U 
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Subtheme Grade IV K|U|A Subtheme Grade V K|U|A 

▪ Discuss how national 

symbols unite the people 

of Pakistan and foster 

pride. 

U ▪ Reflect on the continued 

importance of these 

symbols in uniting 

Pakistan’s diverse 

cultures. 

A 

Celebrating 

National Days 

▪ Identify important 

national days, such as 

Independence Day and 

Pakistan Day. 

▪ Describe how these days 

are celebrated, including 

common customs and 

traditions. 

▪ Explain the historical 

events that led to the 

establishment of these 

national days. 

▪ Participate in school 

events celebrating 

national days, such as 

singing the national 

anthem. 

▪ Reflect on the 

importance of these 

celebrations in 

promoting unity. 

K 

 

 

 

U 

 

 

 

U 

 

 

 

 

A 

 

 

 

A 

 

 

 

 

   

Introduction 

to Pakistan’s 

Heritage and 

Citizenship 

▪ Identify key elements of 

Pakistan’s heritage, such 

as historical sites and 

cultural practices. 

▪ Describe how Pakistan’s 

heritage shapes the 

country’s identity. 

▪ Recognize the role of 

citizens in preserving 

heritage, such as visiting 

heritage sites and 

cultural events. 

▪ Explain what it means to 

be a responsible citizen, 

including following laws 

and respecting others. 

▪ Discuss how 

understanding heritage 

contributes to strong 

citizenship and national 

pride. 

K 

 

 

 

U 

 

 

K 

 

 

 

 

U 

 

 

 

U 

 

 

 

 

 

Active 

Citizenship 

and National 

Contribution 

▪ Define active citizenship 

and its importance in the 

development of the 

country. 

▪ Identify ways in which 

citizens can participate 

in community activities, 

such as volunteering and 

community service. 

▪ Explain how fulfilling 

civic duties, like obeying 

laws, helps the country 

thrive. 

▪ Discuss how citizens can 

help address national 

issues, like 

environmental 

protection. 

▪ Reflect on how 

individual actions, like 

helping others, 

contribute to the well-

being of the country. 

K 

 

 

 

K 

 

 

 

 

U 

 

 

 

U 

 

 

 

 

A 

 

 

 

Practicing 

Good 

Citizenship 

▪ Identify ways students 

can be responsible 

citizens, such as 

K 

 

 

 

Respecting 

National 

Symbols 

▪ Identify Pakistan’s 

national symbols, such 

as the flag, anthem, and 

emblem. 

K 
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following rules and 

helping others. 

▪ Explain how respecting 

others and being kind 

promotes unity in the 

community. 

▪ Describe how following 

the laws of Pakistan 

helps keep the country 

safe and peaceful. 

▪ Discuss how students 

can contribute to their 

school or neighborhood, 

such as by cleaning up 

or volunteering. 

▪ Recognize the 

importance of respecting 

Pakistan’s heritage and 

history in daily life. 

 

 

U 

 

 

 

U 

 

 

 

U 

 

 

 

 

K 

▪ Explain the importance 

of showing respect for 

the flag and national 

anthem during events. 

▪ Discuss how respecting 

national symbols fosters 

unity and patriotism. 

▪ Participate in school 

activities that promote 

national pride, such as 

singing the national 

anthem. 

▪ Recognize how national 

symbols represent 

Pakistan’s values of 

faith, unity, and 

discipline. 

U 

 

 

 

U 

 

 

A 

 

 

 

 

U 

 

 

Contributing 

to National 

Development 

▪ Identify ways in which 

students can contribute 

to Pakistan’s 

development, such as by 

participating in 

environmental and 

community service 

projects. 

▪ Discuss how obeying 

laws and respecting 

others helps build a 

better society. 

▪ Explain how small 

actions like recycling 

and helping others make 

a positive difference. 

▪ Participate in a class 

project that promotes 

national values, such as 

a clean-up drive or 

cultural event. 

▪ Reflect on how 

individual actions 

contribute to the greater 

good of Pakistan. 

K 

 

 

 

 

 

 

 

U 

 

 

 

U 

 

 

 

A 

 

 

 

 

A 

 

Celebrating 

Pakistan’s 

Heritage 

▪ Recognize the 

importance of Pakistan’s 

cultural heritage, 

including historical sites 

and festivals. 

▪ Explain how preserving 

Pakistan’s heritage 

strengthens national 

identity. 

▪ Discuss how celebrating 

cultural diversity 

promotes unity in 

Pakistan. 

▪ Participate in activities 

that celebrate Pakistan’s 

heritage, such as visiting 

a historical site or 

learning about a national 

hero. 

▪ Reflect on how students 

can help preserve 

Pakistan’s cultural 

heritage for future 

generations. 

 

U 

 

 

 

 

U 

 

 

 

U 

 

 

 

A 

 

 

 

 

 

A 
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DOMAIN D: ECONOMICS 

Standard 1: All students will learn chronological skills and use them to sequence key historical events 

to identify relationships and explain cause and effect. 

 

Standard 2: All students will understand, interpret and reconstruct narrative of the past (identify 

people involved, describe setting, sequence events, compare, interpret events, and 

construct narratives through evidence. 

 
 

Benchmark I: Students will be able to understand the importance of economic interdependence by 

classifying diverse occupations and recognizing their contributions to society.  

Benchmark II: Students will be able to recognize the importance of agricultural crops and industrial 

products in Pakistan, and respect different professions in daily lives. 

Benchmark III: Students will recognize the significance of economic activities. 

Benchmark IV: Students will have clear understanding of the factors that promote economic growth. 

Benchmark V: Students will be able to lean about the factors that promote economic development. 

 

Application 

Benchmark VI: Students will be able to explain how people and societies are affected by scarcity of 

resources when making economic decisions, and describe how decisions about resource-allocation 

affect the public well-being.  

Benchmark VII: Students will be able to describe the economic challenges & opportunities of trade 

for producers/manufacturers. 

Benchmark VIII: Students will be able to learn about the role of financial institutions in providing 

assistance to producers / manufacturers. 

Benchmark IX: Students will be able to learn how Pakistan’s economy produces, distributes and 

consume goods and services, using example from their daily lives. 

Benchmark X: Students will be able to recognize the role of financial institutions in providing 

assistance to producers and manufacturers.  

Benchmark XI: Students will describe how goods and services are consumed in Pakistan.  

Benchmark XII: Students will increase their understanding of how public and private sector can play 

its role in digitizing economy and boosting export sector. 
 

Subtheme Grade IV K|U|A Subtheme Grade V K|U|A 

 

Economic 
Interdependence 

Students will be able to: 

▪ Understand the concept 

of economic 

interdependence. 

▪ Identify the various 

professions. 

  

 

U 

 

 

K 

 

Classification 

of Professions 

Students will be able to: 

▪ Recognize the 

importance of diverse 

professions. 

▪ Compare the 

contributions various 

professions in society.  

 

K 

 

 

U 

Goods and 

Services 

▪ Describe the various 

goods and services. 

▪ Discuss some of the 

economic activities. 

▪ State the importance of 

goods and services. 

▪ Navigate the methods of 

distribution of goods and 

services. 

 

U 

 

U 

 

K 

 

A 

 

Agricultural 

and Industrial 

Goods 

▪ Learn about agricultural 

goods and industrial 

goods. 

▪ Work in the group to 

generate new ideas for   

economic activities.  

▪ Use the online methods 

for   shopping various 

goods and services.  

K 

 

 

A 

 

 

A 
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▪ Discuss the effective 

means of distribution of 

goods and services.  

U 

 

Economic 

Resources 

▪ Understand the 

importance of economic 

resources. 

▪ Identify the importance 

of resources for well-

being of people. 

U 

 

 

K 

 

Resources 

Management 

▪ Develop skill of 

managing economic 

resources. 

▪ Discuss the various 

techniques of effective 

use of resources 

A 

 

 

U 

 

 

Economic 

Growth and 

Development 

▪ Learn about the concept 

of economic growth.  

▪ Have idea about the 

sources of economic 

development.  

▪ Understand the factors 

that promote economic 

development. 

K 

 

K 

 

 

U 

 

Economic 

Growth and 

Development 

▪ Explore the sources of 

economic growth and 

development.  

▪ Discover the factors that 

discourage economic 

development.  

▪ Examine the factors that 

promote economic 

development. 

U 

 

 

K 

 

 

U 

 

 

Scarcity of 

Resources 

▪ Inquire about the impact 

of scarcity of resources 

on making various 

choices.  

▪ Identify the strategy for 

exploiting available 

resource. 

▪ Understand the concept 

of making economic 

decisions. 

 

A 

 

 

 

K 

 

 

U 

Exploring 

alternatives 

sources 

▪ Evaluate the impact of 

scarcity of resources in 

economic development.  

▪ Investigate the ways 

about how to improvise 

the local level resources.  

▪ Demonstrate the skills of 

making choices due to 

limited access to 

resources.  

 

A 

 

 

A 

 

 

A 

Economic 

Processes 

▪ Study the factors of 

productions in 

agriculture (land, labor). 

▪ Enlist the factors of 

production in industry 

(capital, labor and 

entrepreneurship).  

▪ Understand the process 

of distribution of goods 

and services. 

▪ Explore the patterns of 

consumption in rural and 

urban areas. 

▪ Understand the impact 

of consumption on 

demand and supply in 

market. 

 

K 

 

 

K 

 

 

 

U 

 

 

A 

 

 

U 

 

Production 

and 

Consumption 

▪ Discuss about how to 

increase the agricultural 

productivity.    

▪ Gather and organize new 

ideas about how to 

increase the industrial 

productivity.  

▪ Discuss about the latest 

means of distribution of 

goods and services.  

▪ Compare the growing 

trends in consumption of 

various goods and 

services in rural and 

urban areas. 

▪ Explain the factors for 

creating balance 

between production and 

consumption.   

 

U 

 

 

A 

 

 

 

U 

 

 

U 

 

 

 

 

U 

 

 

Economic 

Challenges 

▪ Identify major economic 

challenges faced by 

Pakistan. 

▪ Study the factors of 

economic sustainability 

K 

 

 

K 

 

Causes and 

Effects 

▪ Illustrate the causes of 

economic down-turn in 

Pakistan.  

A 
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▪ Discover the sources of 

sustainable economy in 

Pakistan  

K 

 

Digitalization 

and e-

commerce 

▪ Examine the factors for 

improving the sector of 

e-commerce. 

▪ Investigate the rationale 

for digitalization of 

economy.   

▪ Compare between the 

import and export 

commodities.  

 

A 

 

 

A 

 

 

A 

E-Services and 

Economic 

Digitalization 

▪ Enhance the skills of 

utilizing any e-service.  

▪ Suggest the ways in 

which the country 

benefits from 

digitalization.  

▪ Create innovative ideas 

for promoting export 

sector. 

 

A 

 

A 

 

 

 

A 
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DOMAIN E: SOCIOLOGY 

Standard 1: Students will come to understand that human cultures exhibit both similarities and 

differences, and they learn to see themselves both as individuals and as members of a 

particular culture that shares similarities with other cultural groups, but is also distinctive. 

In a multicultural, democratic society and globally connected world, students need to 

understand the multiple perspectives that derive from different cultural vantage points.  

Standard 2: All students will observe diversity, tolerance, inclusivity and peace, and demonstrate their 

peacebuilding skills for promoting peace narrative (Paigam-e-Pakistan) in society. 

 

Benchmark I: Student will be able to understand the similarities and differences among the various 

diverse cultures within the region.  

Benchmark II: Students will be able to understand the significance of being a member of a particular 

society and identify its similarities with other diverse groups.  

Benchmark III: Students will be able to compare their respective society with other societies in the 

local, regional and global contexts.  

 

Application 

Benchmark I: Students will be engaged in learning problem-solving techniques and conflict-

resolution skills, and they will be able to learn about how to promote peace by respecting diverse 

opinions. 

Benchmark II: Students will work together in multicultural groups displaying politeness and tolerance 

towards dissent and disagreements, and appreciate the importance of interfaith, harmony and consensus 

building according to the spirit of Paigam-e-Pakistan. 

Benchmark III: Students will be able to learn about how to counter extremist narratives and religious 

intolerance by using examples from Paigam-e-Pakistan.  
 

Subtheme Grade IV K|U|A Subtheme Grade V K|U|A 

 

Understanding 

Cultures 

Students will be able to: 

▪ identify similarities and 

differences in cultural 

practices (e.g. food, 

clothing) between their 

own community and 

others.  

▪ recognize their cultural 

identity and compare it 

with that of their peers.   

▪ compare basic traditions 

(e.g. festivals, events, 

tradition) in their 

community with those in 

other regions. 

▪ recognize how different 

languages are spoken in 

their region.  

 

K 

 

 

 

 

 

U 

 

 

U, A 

 

 

 

 

K 

 

 

Cultural 
Understanding 

Students will be able to: 

▪ describe cultural 

practices in their region 

are similar to or different 

from those in other 

regions. 

▪ identify similarities in 

religious festivals 

celebrated across 

different regions of 

Pakistan.  

▪ explain how different 

cultural groups in 

Pakistan share core 

values, such as 

hospitality and respect. 

▪ compare cultural 

elements such as 

language, religion, and 

customs between their 

community and others.  

 

U 

 

 

 

 

K 

 

 

 

 

U 

 

 

 

 

U 

Belonging to a 

Society 

▪ explain why belonging 

to their community is 

important by identifying 

shared values.  

U 

 

 

 

Society and us ▪ explain the importance 

of being part of a 

community and its 

U 
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K= Knowledge  U= Understanding A= Application 

Subtheme Grade IV K|U|A Subtheme Grade V K|U|A 

▪ describe how their 

community connects to 

others through common 

customs.  

▪ recognize how people 

from different cultural 

backgrounds in their 

region share similar 

values (e.g. respect for 

elders). 

U 

 

 

 

K 

 

relationship with other 

groups. 

▪ reflect on what it means 

to belong to Pakistan as 

a nation made up of 

diverse cultures. 

▪ discuss how their 

community contributes 

to the broader Pakistani 

identity through shared 

traditions and values. 

▪ compare their own 

cultural identity with 

others at the national 

level and explore how 

this contributes to 

Pakistan’s diversity. 

 

 

A 

 

 

 

U 

 

 

 

 

U 

 

Comparing 

Societies 

▪ compare daily life 

practices (e.g. jobs, 

food) of their 

community with others 

in nearby regions. 

▪ identify similarities in 

how communities in 

their region celebrate 

national events (e.g. 

Independence Day).  

▪ work in groups with 

diverse classmates and 

practice sharing and 

listening.  

▪ recognize how some 

aspects of global culture 

(e.g. clothing styles) are 

present in their own 

community. 

U 

 

 

 

 

K 

 

 

 

 

A 

 

 

 

K 

Global 

Connections 

▪ compare cultural 

practices in Pakistan 

with another countries, 

focusing on one aspect 

(e.g. traditional 

clothing). 

▪ discuss examples of 

global culture 

influencing local 

traditions (e.g. food or 

fashion). 

▪ recognize the positive 

impact of cultural 

exchange between 

Pakistan and other 

countries. 

▪ describe how culture 

plays a vital role in 

community building. 

U 

 

 

 

 

 

U 

 

 

 

 

K 

 

 

 

 

U 

 

Conflict 

Resolution 

▪ practice simple conflict-

resolution techniques 

(e.g., talking, listening) 

to resolve small 

disagreements.  

▪ discuss why it is 

important to use 

peaceful solutions when 

conflicts arise in class or 

home. 

▪ identify situations where 

talking calmly helps to 

solve problems and 

promotes peace. 

▪ demonstrate respect for 

others’ opinions during 

class discussions.  

A 

 

 

 

 

U 

 

 

 

 

K 

 

 

 

A 

 

 

 

Peaceful 

Problem-

Solving 

▪ practice negotiation 

skills (e.g. finding 

middle ground, solution) 

in group work to solve 

disagreements. 

▪ discuss how peaceful 

behavior (e.g. sharing, 

helping others) builds 

harmony in school and 

the community.  

▪ reflect on examples were 

resolving conflicts 

peacefully improved 

relationships in school, 

home and 

Neighbourhood. 

A 

 

 

 

 

U 

 

 

 

 

A 

 

 



 

 

Sindh Curriculum 
Social Studies Grade IV-V- 2024 

  

35 

K= Knowledge  U= Understanding A= Application 

Subtheme Grade IV K|U|A Subtheme Grade V K|U|A 

▪ learn the importance of 

respecting different 

viewpoints. 

K 

 

Politeness and 

Tolerance 

▪ understand the concept 

of tolerance by learning 

simple definitions of 

tolerance, peace, and 

harmony, using child-

friendly examples from 

Paigam-e-Pakistan. 

▪ work in diverse groups 

and demonstrate 

politeness by listening to 

others’ ideas. 

▪ explain why it’s 

important to show 

respect even when 

people have different 

opinions. 

▪ discuss how living 

peacefully with 

classmates from 

different backgrounds 

improves their 

classroom experience. 

U 

 

 

 

 

 

 

A 

 

 

 

U 

 

 

 

 

 

 

U 

 

Respectful 

Dialogue 

▪ participate in group 

discussions and practice 

respecting diverse 

opinions while politely 

disagreeing.  

▪ discuss the importance 

of tolerance and 

interfaith harmony in 

promoting unity in their 

school and community.  

▪ demonstrate politeness 

and tolerance by 

working with classmates 

from different 

backgrounds, focusing 

on cooperation and 

mutual respect.  

A 

 

 

 

 

U 

 

 

 

 

A 

Avoiding 

Extremism 

▪ recognize basic 

examples of extremist 

behaviors (e.g. bullying, 

exclusion or unfair 

treatment based on 

religion or beliefs) and 

describe why they are 

harmful to society. 

▪ learn from Paigam-e-

Pakistan the importance 

of treating everyone 

with respect regardless 

of their beliefs.  

▪ discuss examples of 

peaceful behaviors (e.g. 

sharing, helping others, 

being kind) and explain 

how these promote 

harmony in school and 

community settings. 

▪ identify examples from 

daily life where 

tolerance leads to 

peaceful relationships. 

▪ identify religious and 

cultural practices in their 

community and explain 

the importance of 

U 

 

 

 

 

 

 

 

K 

 

 

 

 

U 

 

 

 

 

 

 

K 

 

 

 

U 

 

 

 

 

Promoting 

Peace 

▪ recognize and explain 

how exclusionary 

behavior (e.g. rejecting 

others based on beliefs, 

caste, language) leads to 

conflict. 

▪ recognize examples of 

harmful behaviors that 

disrupt peace (e.g. 

bullying) and suggest 

alternatives/solutions.  

▪ use examples from 

Paigam-e-Pakistan to 

discuss how promoting 

peace through dialogue 

and respect counters 

extremism. 

▪ identify historical or 

local examples where 

tolerance and peace-

building have led to 

stronger communities. 

▪ describe religious 

intolerance and its 

effects on individuals 

and communities, with 

simple examples from 

history or local events. 

U 

 

 

 

 

 

U 

 

 

 

 

U, A 

 

 

 

 

 

K 

 

 

 

 

 

U 
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K= Knowledge  U= Understanding A= Application 

Subtheme Grade IV K|U|A Subtheme Grade V K|U|A 

respecting different 

beliefs. 

▪ recall key messages 

from Paigam-e-Pakistan 

about living peacefully 

with others, regardless 

of their religious or 

cultural differences. 

 

 

 

K 

 

 

▪ compare peaceful and 

extremist behaviors and 

explain why peaceful 

behavior, as advocated 

in Paigam-e-Pakistan, 

leads to a stronger, more 

united society. 

▪ identify key teachings 

from Paigam-e-Pakistan 

that promote peace, 

tolerance, and mutual 

respect among people of 

different faiths. 

 

Additional SLOs: 

▪ recognize ways to 

counter extremist ideas 

by promoting kindness, 

dialogue, and 

understanding in their 

daily interactions with 

others. 

▪ demonstrate respect for 

diversity by participating 

in group activities that 

celebrate different 

cultural and religious 

traditions. 

U 

 

 

 

 

 

 

K 

 

 

 

 

 

 

 

K 

 

 

 

 

 

 

A 
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Important Notes: 

1. Introduction of Social Studies:  

By the end of Grade III, students will have acquired a broad range of essential general knowledge, covering 

key topics such as community, environment, and basic civic responsibilities. This foundational knowledge 

will prepare them for a more detailed and structured study of Social Studies. Starting in Grade IV, Social 

Studies will be introduced as a separate subject, providing students with a focused curriculum that 

encourages critical thinking, cultural awareness, and a deeper understanding of societal structures. The 

introduction of Social Studies at this stage is crucial, as it helps students develop an informed perspective 

on the world around them, fostering a sense of social responsibility and citizenship. 

 

2. General Knowledge Foundation for Social Studies: 

By the end of Grade III, students will have built a strong foundation in general knowledge, including an 

understanding of local geography, historical events, and basic economic concepts. This foundational 

learning sets the stage for more advanced and specialized education in Grade IV, where Social Studies will 

become a separate subject. In Grade IV, the curriculum will dive deeper into topics such as history, 

geography, economics, and political science, allowing students to explore these areas with greater focus 

and depth. The separation of Social Studies as its own subject at this level not only facilitates a more 

specialized learning experience but also enables students to develop skills in research, analysis, and critical 

thinking, which are essential for their academic growth and future success. 

 

3.1.2 Skills 

In the design of our Sindh Curriculum Social Studies Grade IV-V, we aim to transcend the traditional 

transmission of information, emphasizing the cultivation of essential skills that underpin inquiry, problem-

solving, communication, collaboration, and decision-making. These competencies are not only fundamental 

to Social Studies but are also critical for fostering a deeper understanding and enabling students to apply 

acquired knowledge in novel and diverse contexts. 

Our pedagogical approach is rooted in active learning, where students engage directly with questions, 

problems, and real-life decision-making scenarios. This engagement allows them to develop a repertoire of 

cognitive and social skills essential for systematic thinking and critical analysis. Rather than adopting a 

uniform approach to skills development, we recognize that each learning experience demands a unique 

blend of abilities. This recognition is key to fostering adaptability, creativity, and resilience in students as 

they navigate different learning challenges. 

The curriculum is designed to offer a well-rounded foundation, preparing students to become self-directed 

learners. It equips them with a versatile set of tools for inquiry, while also empowering them to make 

informed decisions about which skills are most appropriate for specific tasks. Central to this approach is 

the emphasis on adaptability students are encouraged to reflect on their learning strategies and adjust their 

methods to meet the demands of varied academic and real-world situations. 

Moreover, the curriculum incorporates contemporary educational approaches, including project-based 

learning, inquiry-based learning, and problem-based learning. These methodologies encourage students to 

take an active role in their education, promoting critical thinking, collaboration, and real-world problem-

solving. By engaging in projects that require teamwork and creativity, students not only develop practical 

skills but also cultivate a growth mindset, enabling them to approach challenges with confidence and 

resilience. 
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In essence, our approach to skills development is holistic, focusing on nurturing both cognitive and social-

emotional competencies. This equips students with the critical thinking and problem-solving abilities 

necessary for lifelong learning, while also fostering the adaptability required to thrive in an ever-changing 

global context. 

3.12 Attitude 

The cultivation of positive attitudes and moral values forms a central pillar of our educational philosophy. 

Attitudes, understood as enduring dispositions or tendencies to act in a particular manner, are key drivers 

in how students approach learning, social interaction, and community engagement. Through carefully 

structured educational experiences, students are guided to internalize attitudes that foster responsible 

knowledge acquisition and application, benefiting not only the individual but also society and the 

environment. These attitudes develop gradually and become ingrained over time through regular practice 

in various settings, including the home, school, and broader society. 

The Role of Educators in Attitude Formation 

Teachers play a fundamental role in shaping and reinforcing these attitudes and values, guiding students 

through three core processes: 

• Awareness: Educators must emphasize the importance of developing positive attitudes, making 

students conscious of the values that underlie their actions. 

• Emphasis: By giving appropriate weight and focus to the development of values, educators foster 

environments where attitudes such as respect, responsibility, and ethical behavior are prioritized. 

• Practice: Teachers must provide consistent opportunities for students to engage with, reflect upon, 

and internalize these attitudes through active participation in both structured activities and 

spontaneous learning situations. 

Outcomes of Attitude Development 

The outcomes of cultivating positive attitudes and values are broad and contribute to the holistic 

development of students. These outcomes focus on four key areas: 

Appreciation of Learning Disciplines 

Students will develop an appreciation for the role and significance of diverse learning disciplines, including 

Science, Social Studies, and Islamiat/ Religious Studies. Through active discussions and reflective 

activities, students will cultivate enthusiasm and respect for these fields, recognizing their contributions to 

personal growth, societal development, and cultural understanding. 

Inquiry and Critical Thinking 

Attitudes that support inquiry are integral to fostering curiosity and independent thinking. Through 

engagement with problem-solving and decision-making tasks, students will develop open-mindedness, 

respect for evidence, and a commitment to creativity and perseverance. This inquiry-driven mindset 

encourages students to become lifelong learners, capable of tackling complex issues with reason and 

innovation. 
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Collaboration and Social Responsibility 

The development of collaborative attitudes is key to preparing students for the realities of group work and 

social interaction. Opportunities for teamwork will enhance students' interpersonal responsibility, respect 

for diversity, and appreciation for multiple perspectives. By fostering collaborative learning environments, 

educators can guide students to recognize the value of shared effort and collective problem-solving. 

Stewardship and Ethical Responsibility 

Attitudes that promote stewardship emphasize the importance of applying knowledge responsibly for the 

betterment of society and the environment. Students will engage in activities that highlight their roles as 

caretakers of their communities, living things, and the planet. This includes an emphasis on sustainability, 

harmony, and ethical behavior across the domains of Science, Technology, Religion, and Society. 

Safety and Personal Responsibility 

Encouraging students to develop a positive attitude toward safety is essential for their well-being, both in 

school and in daily life. By teaching students to assess and manage potential risks, educators foster a culture 

of safety consciousness. Students will be encouraged to apply safety procedures in various contexts, 

promoting both individual and community health and safety. 
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Teachers hold critical roles and responsibilities in ensuring the successful implementation of modern 

educational trends within the curriculum. They are tasked with designing, developing, and executing 

learning and teaching strategies tailored to the diverse needs of their students. It is essential that these 

strategies align with and achieve the desired learning outcomes. Below are some of the key roles and 

responsibilities teachers must fulfill in today's educational environment: 

Roles Responsibilities 

Facilitator of Learning ▪ Designing dynamic and inclusive learning experiences that foster critical 

thinking and creativity.  

▪ Guiding students through active, student-centered learning to achieve curriculum 

objectives. 

▪ Creating an environment that fosters inquiry and encourages exploration. 

Classroom Manager ▪ Establishing a positive, safe, and organized classroom atmosphere that promotes 

collaboration and active learning.  

▪ Utilizing classroom management techniques that support student engagement and 

minimize disruptions. 

▪ Effectively organizing resources to enhance learning. 

Mentor and Guide ▪ Providing personalized support to students, encouraging academic and personal 

development. 

▪ Offering constructive feedback and coaching students toward self-improvement.  

▪ Acting as a mentor, instilling values like resilience, empathy, and lifelong 

learning. 

Assessor of Student 

Progress 

▪ Utilizing formative and summative assessments to evaluate student learning and 

understanding.  

▪ Analyzing assessment results to identify student needs and adapt instructional 

strategies.  

▪ Providing actionable, timely feedback to support student growth. 

Collaborator with 

Stakeholders 

▪ Collaborating with parents, colleagues, and the wider community to ensure a 

holistic approach to student development.  

▪ Engaging in meaningful dialogue with parents regarding student progress and 

areas for growth.  

▪ Contributing to professional learning communities. 

Continuous Professional 

Development 

▪ Actively pursuing opportunities for professional growth, staying informed of 

educational advancements, including the integration of technology in the 

classroom. 

▪ Reflecting on teaching practices and adapting based on feedback and evolving 

trends in education. 

Incorporating contemporary educational approaches: 

• Student-Centered Learning: The teacher shifts from being the primary source of knowledge to 

facilitating a student-driven learning experience. This involves project-based learning, peer 

collaboration, and inquiry-based approaches, all designed to engage students as active participants 

in their education. 

• Technology Integration: Teachers need to integrate digital tools and resources that enhance 

learning and cater to diverse learning styles. This includes using learning management systems 

(LMS), virtual classrooms, and adaptive learning technologies to create a more interactive and 

personalized experience. 

TEACHING AND LEARNING 
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• Data-Driven Instruction: Modern teaching strategies involve analyzing student data from 

assessments to modify instruction based on individual learning needs. Teachers are responsible for 

continuously monitoring student progress and using data to inform their teaching methods and 

interventions. 

• Emotional and Social Support: Teachers are increasingly expected to provide emotional support 

to students by creating safe learning environments, recognizing mental health issues, and promoting 

well-being alongside academic achievement. 

 

In traditional instructional settings, teaching has primarily been teacher-centered, where the teacher leads 

activities through lectures, and students passively absorb information. Lessons often rely heavily on 

textbooks, worksheets, and other standardized materials, with minimal engagement from students in terms 

of critical thinking or creativity. The instructional methods usually followed a rigid structure, with little 

flexibility in adapting to student needs. Critical elements such as reviewing past lessons, setting clear 

learning objectives, or providing thoughtful closure to lessons were often overlooked. Consequently, this 

approach led to a disconnection between what students learned in school and how they could apply that 

knowledge in real-world contexts, often reducing learning to rote memorization and isolated facts. 

However, modern educational perspectives are reshaping the roles of both teachers and students. Learning 

is no longer seen as simply recalling facts but as a process of connecting information to form deeper 

conceptual understandings. This shift requires teachers to move beyond the traditional teaching methods, 

focusing instead on fostering environments where students can actively engage with content and challenge 

their pre-existing ideas. Teaching for conceptual change involves understanding students' prior knowledge 

and designing meaningful, intellectually stimulating experiences that prompt them to rethink and refine 

their understanding. 

Today’s curriculum is designed to embrace these new methods, particularly in the early grades, where the 

focus moves away from simply memorizing the “right” answer. Instead, the goal is for students to develop 

along a learning continuum, where their comprehension of concepts and processes deepens over time. 

Students take an active role in constructing their understanding, shifting the primary focus of teaching from 

delivering lectures to creating opportunities for inquiry, problem-solving, and independent thinking. 

Contemporary teaching practices emphasize: 

1. Active Learning: Encouraging students to engage with content through exploration, discussion, 

and hands-on activities that promote critical thinking and problem-solving. 

2. Student-Centered Classrooms: Shifting the focus from the teacher as the primary source of 

knowledge to the student, allowing them to take ownership of their learning process through 

inquiry, collaboration, and reflection. 

3. Differentiated Instruction: Recognizing the diverse learning needs of students and adapting 

teaching strategies to accommodate different learning styles, abilities, and interests. 

4. Formative Assessment: Integrating ongoing assessments that provide feedback on student 

progress, allowing teachers to adjust instruction to better meet individual student needs. 

5. Real-World Application: Connecting classroom learning with real-world scenarios to make 

learning more meaningful and relevant to students' lives, preparing them to apply their knowledge 

in practical situations. 

 



 

 

Sindh Curriculum 
Social Studies Grade IV-V- 2024 

  

42 

This shift in teaching and learning practices aims to cultivate more independent, creative, and critical 

thinkers who are better equipped to navigate the complexities of the modern world. By fostering 

environments where students actively participate in their learning journey, education becomes more 

engaging, reflective, and purposeful, encouraging lifelong learning and adaptability. 

In today’s rapidly evolving educational landscape, it is imperative for teachers to remain updated with the 

latest developments in teaching methodologies. Continuous professional development, along with ongoing 

analysis and evaluation of educational innovations, is essential. One significant approach gaining traction 

is developmentally appropriate instruction, which emphasizes the child’s active involvement in the learning 

process. In this model, children are not passive recipients of knowledge but engage in constructing meaning 

and understanding through interactions with their peers, family, materials, and the environment. Teachers, 

in this framework, act as facilitators, guiding students to make sense of their experiences and activities 

within the learning process. This approach requires teachers to make informed, strategic decisions based 

on both child development theories and the unique needs and capabilities of each child, aiming for outcomes 

that are both meaningful and impactful. 

Incorporating the following core principles of learning can enhance the effectiveness of instruction: 

1. Start with the Known to Unknown: Teachers should build on students’ prior knowledge, 

connecting new concepts to what they already understand. 

2. Move from Concrete to Abstract: Initial lessons should focus on tangible, real-world examples 

before progressing to more abstract ideas. 

3. Progress from Simple to Complex: Teachers should introduce basic concepts first and gradually 

guide students towards more intricate topics. 

4. Begin with the Easy, Then Tackle the Difficult: By establishing confidence in easier tasks, 

students are better prepared to face more challenging material. 

5. Students Bring Prior Knowledge: Teachers must recognize that students come with their own 

experiences, observations, and skills, which can serve as valuable foundations for further learning. 

Contemporary Principles of Learning 

1. Learning Engages the Whole Mind and Body: Modern learning theories emphasize that learning 

is not just a mental exercise. It involves the emotions, senses, and physical engagement, making 

learning a full-body experience. Effective learning happens when students are emotionally 

connected and physically involved in the process. 

2. Learning is an Act of Creation: Rather than viewing students as passive absorbers of knowledge, 

contemporary approaches encourage active participation, where students create their own 

understanding. New ideas are integrated into their existing mental frameworks, making learning 

more personal and meaningful. 

3. Collaboration Fosters Better Learning: Collaborative learning environments, where students 

work together, often lead to more profound understanding. Peer interaction encourages sharing of 

ideas and perspectives, promoting collective growth, as opposed to competition, which can 

sometimes hinder the process. 

4. Learning is Multidimensional: Students process information on several levels at once. Modern 

teaching methods should activate various sensory and cognitive pathways to engage learners fully, 

recognizing the brain's natural ability to process multiple inputs simultaneously. 

5. Learning Happens Through Action and Feedback: Learning is most effective when it is hands-

on and contextual. Practical engagement, coupled with timely and constructive feedback, reinforces 

understanding and helps students improve. 
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6. Positive Emotions Enhance Learning: The emotional climate of the classroom significantly 

influences learning outcomes. A supportive, encouraging environment fosters positive emotions, 

which in turn accelerate and deepen the learning experience. 

7. The Power of Visual Learning: The human brain is highly adept at processing images. By 

presenting information visually, teachers can help students grasp concepts faster and more 

intuitively. Converting abstract ideas into concrete, visual representations aids memory and 

comprehension. 

8. Learning Extends Beyond the Classroom: Modern learning environments recognize that 

education is not confined to textbooks and classrooms. Informal experiences, real-life applications, 

and virtual platforms also provide valuable learning opportunities, making the process more holistic 

and relevant to students' lives. 

Research consistently supports that the most effective student learning occurs when students are actively 

engaged in constructing personal knowledge and applying that knowledge in real-world situations. The 

General Knowledge Curriculum emphasizes that "students will value and use their experiential learning as 

a process of acquiring knowledge based on observable evidence." To achieve this goal, teachers must adopt 

a variety of teaching strategies that align with the curriculum's outcomes. These strategies are designed to 

foster critical thinking, inquiry, and active engagement, helping students connect their learning to practical 

experiences. The following are suggested teaching strategies, though they are not exhaustive, that can be 

used to achieve the intended learning outcomes. 

4.4.1 Inquiry-Based Teaching Method (Teaching Strategy-1) 

Inquiry-based learning is a dynamic and student-centered approach to teaching. It encourages learners to 

explore the natural or material world through a process that involves asking questions, investigating 

alternative answers, and making discoveries that lead to new understandings. This method promotes active 

engagement, allowing students to take ownership of their learning journey. Through inquiry, students 

develop essential skills such as critical thinking, problem-solving, and analytical reasoning. This method 

not only enhances their grasp of concepts and processes but also fosters a deep, meaningful, and lasting 

understanding of the subject matter. 

In an inquiry-based approach, students engage in: 

• Asking Questions: Encouraging curiosity by prompting students to ask meaningful, open-ended 

questions about the world around them. 

• Exploring and Investigating: Allowing students to conduct investigations, experiments, or 

research to gather evidence and explore possible answers to their questions. 

• Critical Thinking: Students analyze their findings, compare data, and evaluate evidence to draw 

conclusions. 

• Problem Solving: They apply their knowledge to solve real-world problems, often working 

collaboratively in groups. 

• Reflection: Students reflect on their learning process, assessing what worked, what didn’t, and how 

they can improve their understanding. 
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Shifting the Emphasis from Traditional to Inquiry-Based Learning: 

From Traditional Focus On... Towards Inquiry-Based Focus On... 

Demonstrating and verifying content 

through activities 

Investigating and analyzing questions through student-driven 

activities 

Limiting investigations to a single class 

period 

Extending investigations over a longer period to deepen 

understanding 

Applying process skills in isolation Integrating multiple process skills (e.g., manipulation, 

cognitive, procedural) 

Solely seeking a correct answer Utilizing evidence to develop or revise explanations 

Providing answers to content-related 

questions 

Encouraging comprehensive, evidence-based explanations 

Individual analysis of data Group analysis and collaborative synthesis of data with 

supported conclusions 

Concluding investigations with simple results Applying experiment results to scientific reasoning and 

arguments 

Managing materials and equipment Managing ideas, information, and collaborative inquiry 

Key Benefits of Inquiry-Based Learning: 

1. Ownership of Learning: Students become active participants, driving their learning experiences 

rather than passively receiving information. 

2. Critical Thinking: Inquiry fosters critical thinking as students must evaluate evidence, ask 

questions, and revise their understanding based on new information. 

3. Problem-Solving Skills: The inquiry method enhances students' ability to approach problems from 

different angles and devise creative solutions. 

4. Collaboration: Inquiry often involves group work, teaching students how to collaborate, share 

ideas, and synthesize information collectively. 

5. Long-Lasting Understanding: Rather than memorizing facts, students gain deeper, long-term 

comprehension by engaging with content through inquiry and reflection. 

Challenges to Traditional Educational Systems 

In many traditional education systems, the natural process of inquiry is often discouraged. As students 

advance through grade levels, they become less likely to ask questions, as the focus shifts toward rote 

memorization and providing expected answers. This can limit the development of critical thinking and 

inquiry skills. An inquiry-based approach seeks to reverse this trend, empowering students to embrace 

curiosity, ask questions, and engage in the pursuit of knowledge. 
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Key Principles of the Inquiry-Based Classroom 

Principles of the Inquiry-Based 

Classroom 
Description 

Learning is student-focused Inquiry emphasizes student ownership of learning, with the teacher 

acting as a facilitator rather than a direct instructor. 

Students’ engagement in inquiry Students are active participants: asking questions, gathering and 

analyzing data, testing knowledge, and providing evidence. 

Teachers ask questions to 

encourage inquiry 

Open-ended questions such as "How do you know?" or "What evidence 

supports your findings?" prompt deeper student exploration. 

Students engage in problem-

solving 

Acting like scientists, students solve real-world problems through hands-

on activities and critical thinking exercises. 

Students understand the purpose 

of learning 

Inquiry fosters an understanding of why learning matters, encouraging 

students to reflect on their discoveries and findings. 

Creative learning environment Inquiry promotes creativity, with students exploring individually or in 

groups, setting and adapting goals based on interests. 

Effective communication through 

interaction 

Students collaborate, exchange ideas, ask questions, and provide 

feedback, developing strong communication and reasoning skills. 

Assessment is ongoing Assessment focuses on understanding and applying knowledge through 

observations, checklists, and portfolios. 

Assessment informs classroom 

effectiveness 

Continuous assessment offers feedback on how well students are meeting 

expectations and informs the success of lessons. 

The inquiry process involves a dynamic set of skills essential for students to explore, investigate, and 

construct their understanding of the world. It is an iterative and flexible process that allows students to 

pursue new questions and ideas as they emerge, fostering an environment of continuous learning and 

discovery. 

Major Inquiry Skills Description 

Questioning Posing insightful and meaningful questions that drive the search for 

new knowledge, sparking curiosity and guiding inquiry. 

Information Collection and Evaluation Gathering information from diverse sources, critically evaluating the 

reliability and credibility of the data to inform conclusions. 

Hypothesis Formulation and Logical 

Argumentation 

Developing hypotheses and constructing logical arguments, enabling 

the creation of evidence-based conclusions and informed decision-

making. 

Communication Articulating findings clearly, engaging in discussions, and 

collaborating with peers and teachers to exchange and refine ideas. 

Analytical Thinking Applying critical thinking to analyze information, recognize 

patterns, and make connections between various data points and 

concepts. 

Reflection Reflecting on the learning process, evaluating the success of inquiry 

strategies, and refining methods for future investigations. 

Observing, Asking Questions, 

Proposing Ideas, Experimenting, and 

Interpreting Evidence 

Key skills that form the core of inquiry, involving careful 

observation, generating questions, proposing ideas, conducting 

experiments, and interpreting gathered evidence. 

Conducting Investigations Encouraging students to design and execute experiments based on 

their own questions and hypotheses, with teachers offering guidance 

while allowing students autonomy. 

Continuous Inquiry Process Recognizing that inquiry is an evolving process, where students 

continuously engage in asking questions, conducting investigations, 

learning from experts, and seeking new knowledge. 
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The skills of inquiry are essential for cultivating an active, reflective, and critical approach to learning. By 

developing these skills, students become more independent thinkers, capable of exploring complex 

problems, analyzing data, and arriving at well-supported conclusions. These skills support lifelong learning 

and adaptability in an ever-changing world. 

4.4.2. Learning-by-Doing Approach (Teaching Strategy): 

The learning-by-doing approach promotes active, hands-on involvement in the learning process, engaging 

students both physically and mentally. This method is often referred to as "hands-on, minds-on" because it 

combines physical actions with critical thinking, driving a deeper understanding of concepts. Mastery in 

any subject requires consistent practice, and this applies to academic learning as well. To truly internalize 

and apply knowledge to new and diverse contexts, students must engage in meaningful activities that allow 

them to practice and apply concepts in real-life or simulated situations. Limiting learning to repetitive 

exercises or abstract problem-solving can narrow their understanding, while varied and practical 

experiences broaden their skills. 

This approach not only helps in content retention but also fosters the development of essential skills such 

as critical thinking, problem-solving, communication, and teamwork. Such skills can only be honed through 

repeated practice in diverse scenarios. It is essential for teachers to create opportunities for students to 

actively participate in these activities to develop a comprehensive skill set. 

Effectiveness of Learning-by-Doing Approach: 

Research supports the effectiveness of the learning-by-doing method in enhancing knowledge retention and 

skill acquisition. According to educational research: 

• 20% of what we read: Reading alone provides a limited retention rate as it primarily engages 

visual and cognitive functions. 

• 20% of what we hear: Listening also offers a relatively low impact on retention without further 

interaction. 

• 30% of what we see: Visual learning helps improve retention but is still less effective than active 

engagement. 

• 50% of what we see and hear: Combining visual and auditory learning leads to better 

understanding. 

• 70% of what we see, hear, and discuss: Discussing what we learn with others significantly 

improves retention and understanding. 

• 90% of what we see, hear, discuss, and practice: Engaging in hands-on practice ensures the 

highest retention and understanding as students actively apply the knowledge. 

Key Advantages of the Learning-by-Doing Approach: 

1. Integration of Multiple Teaching Methods: This approach allows teachers to blend various 

methods, such as discussion, group work, and experiential learning, meeting the diverse needs of 

learners. 

2. Student-Centered Learning: It emphasizes student participation, making the learning process 

more interactive and personalized. Students play an active role, exploring concepts and taking 

ownership of their learning. 

3. Builds Self-Esteem through Discovery: The exploratory nature of hands-on activities helps 

students build confidence and self-esteem as they discover solutions and new knowledge. 
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4. Enhances Enjoyment of Learning: Engaging students through hands-on activities makes learning 

more enjoyable and dynamic, fostering a positive environment for both learners and teachers. 

5. Develops Life Skills: Beyond academic content, the learning-by-doing approach teaches life skills 

such as teamwork, communication, problem-solving, and independent thinking. 

Considerations for Effective Implementation: 

Teachers must carefully plan, guide, and facilitate hands-on learning experiences to ensure the success of 

the learning-by-doing approach. Preparation, flexibility, and a willingness to allow students to explore 

different solutions are key. Teachers must strike a balance between providing structure and allowing 

freedom for exploration. Often, there may not be a single “right” answer, and this open-ended nature of 

inquiry demands patience and thoughtful guidance from the teacher. 

In conclusion, while the learning-by-doing approach enhances engagement and retention, its success relies 

heavily on the teacher’s ability to create an environment where students are encouraged to explore, 

experiment, and learn through active participation. By allowing students to take part in their own learning 

journey, teachers help them acquire deeper understanding and lifelong skills. 

4.4.2.1 Teacher's Role in the Learning-by-Doing Process 

The teacher plays a pivotal role in guiding students through the learning-by-doing process. Rather than 

providing direct answers, the teacher acts as a facilitator, allowing students to explore, experiment, and 

discover knowledge independently. Here is how the teacher supports the learning-by-doing process at each 

stage: 

Teacher’s Role Description 

Experience 

(Doing) 

The teacher introduces the activity or experience, offering vivid descriptions but 

intentionally refraining from explaining the "how" to prompt students to engage actively 

and explore on their own. 

Share (What 

happened?) 

After the activity, the teacher uses carefully crafted questions to encourage students to 

reflect on and share their experiences, insights, and reactions to the task, promoting deeper 

engagement. 

Process (What’s 

important?) 

The teacher continues by asking reflective questions that prompt students to identify key 

elements of the activity, helping them understand what was significant and encouraging 

analytical thinking. 

Generalize (So 

what?) 

At this stage, the teacher helps students make broader connections by encouraging them to 

relate the activity to their own lives or previous learning, promoting a deeper 

understanding of its relevance. 

Apply (Now 

what?) 

In the final phase, the teacher guides students to think critically about how they can apply 

their newfound knowledge or skills in various real-life contexts, encouraging continuous 

learning and application. 

 

4.4.3 Utilizing Demonstrations as an Effective Teaching Strategy 

In-class demonstrations offer a dynamic way to captivate students' interest, infusing lessons with excitement 

and encouraging curiosity. However, the success of this strategy relies on active student participation and 

interaction. To ensure that demonstrations contribute to conceptual understanding, it is important to follow 

a structured approach. 
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Steps for Conducting an Effective Interactive Demonstration: 

1. Define the Purpose: Start by clearly identifying the goal of the demonstration, specifying the 

concepts or outcomes you want students to grasp. 

2. Personal Practice: Before presenting the demonstration to the class, perform it yourself to ensure 

it runs smoothly and yields the desired results. 

3. Prepare Supporting Materials: Create engaging worksheets or activity materials that prompt 

student participation and interaction, both with their peers and with the teacher, during the 

demonstration. 

4. Perform the Demonstration: Carry out the demonstration while actively involving students, 

asking questions, and encouraging them to engage with the material in real-time. 

5. Post-Demonstration Activities: After the demonstration, assign tasks such as making predictions, 

drawing diagrams, or answering questions related to the demonstration to deepen students’ 

understanding. 

6. Class Discussion: Facilitate a class discussion to clarify concepts, explore further questions, and 

extend learning based on students' observations and the outcomes of the demonstration. 

Contemporary Approaches to Demonstration-Based Learning 

The contemporary approach to using demonstrations emphasizes hands-on, interactive, and inquiry-based 

learning. This method moves away from traditional passive observation and instead fosters active student 

involvement by encouraging questions, hypothesis testing, and critical reflection. 

Moreover, technology can play a key role in modernizing demonstrations. For instance, digital simulations, 

virtual labs, or video-based demonstrations allow students to explore scenarios that may not be feasible in 

a physical classroom setting. Incorporating interactive digital tools, such as simulations and augmented 

reality, can help students visualize complex concepts and engage more deeply with the content. 

Emphasizing Low-Cost Resources for Effective Teaching 

It's crucial to recognize that high-tech or expensive equipment is not always necessary to conduct effective 

lessons. For subjects like science or Social Studies, simple and affordable materials, such as balloons, paper 

clips, or household items, can provide meaningful hands-on experiences. 

Additionally, outdoor environments such as parks, gardens, or community spaces can serve as valuable 

extensions of the classroom, where students can engage with real-world phenomena like weather patterns, 

plant growth, and animal behavior. Encouraging students to explore beyond the classroom not only enriches 

their learning but also helps them apply theoretical knowledge to practical, real-world scenarios. 

4.4.4. Embracing Cooperative Learning (Teaching Strategy-4): 

Cooperative learning is an influential strategy that engages students in small groups to foster both individual 

and group learning. In cooperative classrooms, students share a dual responsibility: understanding and 

completing the material themselves, while also ensuring the success of their group members. This approach 

yields numerous academic, social, and emotional benefits, including increased self-esteem, enhanced time 

spent on tasks, development of higher-order thinking skills, improved comprehension, strengthened 

collaboration skills, and a more positive attitude toward school and teachers. Cooperative learning also 

fosters social skills essential for success in life. 
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Think-Pair-Share Strategy: "Think-Pair-Share" is a widely used cooperative learning activity that unfolds 

in three stages: 

1. Think (Alone): Students reflect individually on a question or problem, write down their thoughts, 

and prepare to discuss them. 

2. Pair (Together): Students then pair up with a partner to discuss their answers, actively listening to 

one another’s ideas. 

3. Share (Collectively): Finally, the pairs share their responses with the whole class, facilitating a 

collaborative learning environment. 

This strategy promotes active participation and ensures that every student contributes to the discussion. 

Assessment in this context can take the form of random questioning, checking written work, or conducting 

tests, while social skills can be assessed through teacher observation and peer feedback. 

4.4.5. Engaging Through Role-Play (Teaching Strategy-5) 

Role-play is a dynamic teaching strategy where students actively engage by acting out scenarios related to 

the content they are learning. This strategy goes beyond imparting knowledge—it helps students develop 

critical problem-solving skills, communication abilities, social interaction, and emotional understanding. 

By exploring feelings, attitudes, and perspectives through role-play, students gain deeper insights into both 

themselves and their peers. 

Steps for Conducting Role-Plays: 

1. Determine Purpose and Appropriateness: Define the goal of the role-play, ensuring that it aligns 

with learning objectives and is suitable for the students' age group. 

2. Write a Role-Play: Role-play scenarios can either be pre-written by the teacher or created by the 

students themselves. These scenarios should mirror real-life situations (e.g., mock trials, 

interviews, or community debates). 

3. Define the Problem or Issues: Clearly outline the central problem or topic that the role-play aims 

to explore. 

4. Assign Roles: Ensure that each student has a specific role with clear responsibilities to fulfill. 

5. Set Time Limits: Allocate sufficient time for each role-play, allowing participants to prepare and 

enact their roles meaningfully. 

6. Post Role-Play Discussion: After the role-play, engage the class in a discussion about what was 

learned and how different perspectives were handled. 

During the role-play, students not involved should be encouraged to observe attentively. Afterward, 

questions can be posed to further explore the key issues and solutions presented in the role-play. 

Assessment in Role-Play: Assessment of role-plays focuses on evaluating students' understanding of the 

content, their communication and problem-solving abilities, and their social skills. This can be achieved 

through observation, questioning, and peer feedback. 

In summary, role-play allows students to immerse themselves in learning experiences that are both engaging 

and educational, providing them with essential life skills that extend beyond the classroom. 

 

 



 

 

Sindh Curriculum 
Social Studies Grade IV-V- 2024 

  

50 

4.5 Additional Classroom Teaching and Learning Practices: 

Teachers should recognize that the recommended classroom teaching strategies are not exhaustive. It is 

expected that educators will explore and integrate other research-based instructional methods that suit their 

students’ unique needs. These approaches should emphasize critical engagement, focusing on key aspects 

of students’ experiences, observations, and concepts they are learning. The goal is to foster meaningful 

progress toward learning outcomes, ensuring a comprehensive understanding of subject matter. 

4.6 Various Instructional Designs and Practices: 

The following instructional designs and practices offer diverse, dynamic methods for engaging students: 

1. Model Building: Using physical or digital models to visualize and explore complex concepts. 

2. Consequence Maps: Visualizing the potential outcomes and impacts of actions to enhance 

decision-making. 

3. Concept Mapping: Developing visual connections between ideas to deepen understanding. 

4. Brainstorming: Promoting creative thinking through spontaneous idea generation in response to a 

specific question or challenge. 

5. Predict-Observe-Explain: Encouraging students to predict results, observe experiments, and 

explain findings. 

6. Small Group Research: Supporting collaborative research projects to improve teamwork and 

research skills. 

7. Information Technology Integration: Incorporating digital tools to enhance interactive learning 

experiences. 

8. Drill and Practice: Reinforcing skills through repetition and practice to solidify learning. 

9. Process Writing: Emphasizing the different stages of writing (drafting, revising, editing) to 

improve writing skills. 

10. Storytelling: Using narratives to engage students and explain concepts in a relatable way. 

11. Show and Tell: Allowing students to present and explain their work or ideas to their peers. 

12. Class Discussions: Facilitating open dialogue where students can share their perspectives and learn 

from one another. 

13. Creative Writing: Encouraging students to express their ideas and imagination through writing. 

14. Computer Simulations: Using virtual simulations to explore real-world scenarios in a controlled 

environment. 

15. Posters: Creating visual representations to communicate key information or concepts. 

These practices ensure that students have access to a rich variety of learning experiences. Teachers should 

also prioritize safety, especially during hands-on activities and fieldwork, to create a secure learning 

environment. 

4.7 Key Learning Theories and Classroom Applications: 

Understanding and applying learning theories helps educators create more effective classroom practices 

that cater to diverse learning styles. Here are key learning theories and how they can be applied: 

4.7.1 Behaviorism: 

Overview: Behaviorism centers on observable behavior and the idea that learning is a response to external 

stimuli, with reinforcement and punishment playing key roles. 
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Implementation: Teachers can use rewards, positive reinforcement, and clear rules to encourage desired 

behavior. Consistency in applying consequences ensures students understand the expectations. 

4.7.2 Cognitivism: 

Overview: Cognitivism emphasizes mental processes like problem-solving, memory, and critical thinking. 

Learning is seen as an active process of organizing and understanding information. 

Implementation: Teachers can promote activities that encourage critical thinking, use visual aids like 

concept maps, and provide problem-solving tasks that help students organize information. 

4.7.3 Constructivism: 

Overview: Constructivism holds that learners actively build knowledge through experiences, connecting 

new ideas to prior knowledge. Hands-on learning and collaboration are key components. 

Implementation: Teachers can engage students in group projects, encourage discussions, and use real-world 

problems that require inquiry-based or problem-based learning approaches. 

4.7.4 Social Learning Theory: 

Overview: Social learning theory, developed by Albert Bandura, emphasizes learning through observation 

and imitation. It combines behavioral and cognitive theories by focusing on learning from others. 

Implementation: Teachers can create collaborative group activities, encourage peer teaching, and model 

positive behaviors for students to emulate. Group discussions and role-playing can enhance social 

learning. 

4.7.5 Connectivism: 

Overview: Connectivism reflects the influence of technology in learning, highlighting the importance of 

networks, collaboration, and accessing information digitally. 

Implementation: Teachers can integrate technology by incorporating online resources, encouraging 

students to collaborate through digital platforms, and teaching them to curate personal learning networks 

for lifelong learning. 

4.7.6 Experiential Learning: 

Overview: Experiential learning, proposed by David Kolb, emphasizes learning through experiences, 

reflecting on those experiences, conceptualizing new ideas, and experimenting with them. 

Implementation: Teachers can incorporate activities like field trips, hands-on projects, and reflective 

exercises that encourage students to think critically about their experiences and apply their learning in 

different contexts. 

4.7.7 Humanism: 

Overview: Humanism focuses on personal growth and self-actualization. It stresses the importance of 

autonomy, personal agency, and holistic development. 

Implementation: Teachers can create a supportive and student-centered classroom, encourage self-directed 

learning, and foster an environment where students' individual achievements and strengths are recognized. 
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5.1 Assessment and Evaluation in Early Education 

Assessment is an ongoing, systematic process aimed at gathering, interpreting, and utilizing information 

regarding students' learning and development. It serves as a tool for teachers to understand both student 

progress and instructional effectiveness. In education, two primary forms of assessment are used: formative 

and summative. Formative assessment provides continuous feedback, allowing for instructional 

adjustments to enhance learning during the process. Summative assessment, on the other hand, evaluates 

student achievement after a set period, offering a summary of overall performance. 

Evaluation goes beyond individual student progress and focuses on the broader examination of educational 

programs and activities to determine their value, quality, and impact. It combines the analysis of student 

data with observations of how educational initiatives meet their intended goals. While formative evaluation 

focuses on ongoing improvements during the learning process, summative evaluation assesses the overall 

success of a program or initiative at its completion. 

The Role of Assessment in Learning 

Assessment serves as a vital tool for measuring how effectively students are achieving the desired learning 

outcomes. It helps teachers monitor student progress, allowing them to intervene early if students are 

struggling, and adjust their teaching methods to better support learning. More than just a means of 

measuring factual knowledge, assessment should focus on understanding and conceptual connections. 

Learning is not linear; it is about integrating new knowledge with existing knowledge to form deeper 

understanding. Therefore, assessment should reflect how well students make these connections rather than 

simply testing memorization of facts. 

Key Concepts of Evaluation 

Evaluation plays a crucial role in decision-making within education. It involves gathering comprehensive 

data on student learning, instructional quality, and program effectiveness. Evaluation informs educational 

stakeholders on the success of learning initiatives and provides recommendations for improvement. For 

young learners, developmentally appropriate assessment methods must be employed to ensure that 

evaluations are fair and reflect the unique ways in which young children demonstrate their understanding. 

Early Childhood Assessment (Ages 5-8) 

In the early school years, children undergo significant cognitive, emotional, and social development. During 

this period, they are building foundational skills in literacy, numeracy, and other subject areas. To support 

their growth, assessments should be tailored to their developmental stage. Assessments need to capture their 

knowledge, understanding, and skills in ways that are appropriate for their age and cognitive development. 

For young children, traditional assessments such as written tests with strict time limits may not be effective. 

These types of assessments can cause undue stress, which may impair their ability to demonstrate what they 

know. Instead, alternative assessment methods, such as observation, performance tasks, and portfolios, 

provide a more accurate picture of a child’s learning journey. Teachers can gather information through 

activities that are engaging and relevant to the child, which in turn supports a more holistic understanding 

of the student’s abilities and progress. 

ASSESSING AND EVALUATING STUDENTS’ LEARNING 
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Assessment Methods for Young Learners 

To ensure that assessment is aligned with the developmental needs of young children, the following 

approaches are recommended: 

• Observational Assessments: Teachers observe students as they engage in learning activities, 

taking note of how they apply skills and interact with concepts. This provides insight into their 

learning process in real-time. 

• Performance-Based Assessments: These tasks allow students to demonstrate their understanding 

through activities such as building models, drawing, or participating in group work. This form of 

assessment shows how students can apply knowledge in practical ways. 

• Portfolios: A portfolio is a collection of a student’s work over time, showcasing their progress and 

achievements. It allows teachers to assess growth across multiple subjects and skills. 

• Anecdotal Records: Teachers record specific observations about a child’s behavior, interactions, 

or achievements. These records provide detailed, qualitative information on a child's development. 

Reducing Assessment Anxiety 

It is crucial to design assessments in a way that minimizes anxiety for young learners. Stress from traditional 

testing environments can cloud a child’s ability to think clearly and perform well, particularly at a young 

age. By offering assessments that are interactive, hands-on, and reflective of real-world learning contexts, 

children can engage more naturally with the material. Additionally, teachers can provide flexible time 

frames and alternative ways to demonstrate understanding, allowing children to express their knowledge 

without unnecessary pressure. 

In summary, the assessment and evaluation process in early education should prioritize the child’s well-

being, using methods that support a true understanding of their knowledge and abilities. The aim is to foster 

a positive and supportive learning environment where assessment becomes a tool for growth, rather than a 

source of stress. Through continuous observation, reflective practice, and varied assessment approaches, 

educators can ensure that each child is on the path to reaching their full potential. 

5.2 The Changing Paradigm in Educational Assessment 

In modern education, the focus is shifting towards equipping students with the essential skills and 

competencies needed to thrive in the 21st century. These skills include inquiry, reasoning, problem-solving, 

decision-making, and collaborative learning. To achieve this, the current curriculum emphasizes the 

need for learning experiences that are authentic, meaningful, and relevant to real-world scenarios. As 

teaching methods evolve to reflect these goals, so must the methods used to assess student learning. 

Traditional assessment, often based on standardized tests, such as multiple-choice or short-answer 

questions, has long been the primary method of evaluating student performance. These assessments are 

useful for measuring factual knowledge and basic skills, but they fall short in assessing higher-order 

thinking, critical and creative thinking, and problem-solving abilities. Moreover, traditional testing methods 

often focus on memorization rather than understanding and applying knowledge, limiting their effectiveness 

in promoting a genuine enthusiasm for learning. 
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The Need for Authentic Assessment 

To accurately gauge how well students are developing essential 21st-century skills, assessments must 

evolve to reflect the shifts in curriculum and instruction. Authentic assessment aims to provide a more 

accurate and comprehensive picture of student learning by incorporating tasks that mimic real-world 

challenges. These tasks encourage students to apply their knowledge in meaningful ways, going beyond 

mere recall of facts. 

The Shortcomings of Traditional Assessment 

In traditional assessments, the emphasis is on quick, standardized evaluations. While they serve to measure 

basic knowledge, these tests are often inadequate for evaluating complex skills like problem-solving or 

critical thinking. Additionally, traditional assessments do not fully capture the process of learning, as 

they tend to focus on outcomes rather than the journey of student understanding. The stress associated with 

these high-stakes tests can further demotivate students, as they feel pressure to remember isolated facts or 

complete simple, routine tasks, without truly engaging with the content on a deeper level. 

The Rise of Alternative Assessment 

Alternative assessment offers a more holistic approach, focusing on how students can demonstrate their 

knowledge and skills through diverse, real-life tasks. These assessments may include performance-based 

tasks, portfolios, self-reflection, and peer review, all of which require students to engage more actively 

with the learning material. Alternative assessment goes beyond testing factual recall by capturing the 

development of critical and creative thinking, collaboration, and real-world problem-solving skills. 

In alternative assessments, students are often tasked with projects, presentations, or in-depth research, 

which allows them to apply their learning to solve complex problems. For example, students might be asked 

to design a solution to an environmental issue or create a model representing a scientific concept. This 

method also emphasizes self-assessment and peer review, where students reflect on their own work and 

that of their classmates, further deepening their understanding. 

Aligning Teaching, Learning, and Assessment 

A key lesson from research on assessment is the importance of aligning what is taught, how students learn, 

and how they are assessed. Effective assessment practices should be integrated into the learning process, 

providing ongoing feedback that helps students reflect on and improve their understanding. Continuous 

assessment methods, such as formative assessment, allow teachers to make timely adjustments in their 

instructional approaches to better meet student needs. 

Performance-based assessments and portfolios provide a broader picture of student learning, offering 

insights into both the process and the product of learning. These tools are particularly valuable for 

measuring progress over time, as they document growth in skills such as reasoning, communication, and 

collaboration. 

Ongoing Feedback and Its Importance 

One of the primary advantages of alternative assessment is that it provides students with ongoing feedback. 

This feedback helps students understand their strengths and areas for improvement, fostering a growth 

mindset and encouraging them to take ownership of their learning. By receiving timely and constructive 

feedback, students are better equipped to make progress and deepen their understanding. 
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As educational approaches evolve to meet the demands of the modern world, so too must assessment 

methods. By shifting from traditional, fact-based assessments to more authentic and alternative 

assessments, teachers can better support student learning and development. Assessments that focus on 

real-world tasks, self-reflection, and ongoing feedback provide a richer, more accurate understanding of 

student learning and equip students with the skills needed to succeed in the world beyond the classroom. 

This changing paradigm in educational assessment reflects a more comprehensive approach, one that truly 

values the process of learning and fosters a deeper connection between knowledge, understanding, and 

application. 

5.3 Incorporating Assessment into the Learning Process 

Incorporating assessment into the learning process is essential for the effective implementation of any 

curriculum. This integrated approach ensures that students not only acquire knowledge but also actively 

engage in building their understanding through meaningful, hands-on experiences. For assessment to truly 

complement instruction, it must be dynamic, diverse, and continuous. This requires shifting from traditional 

testing methods to more holistic and process-oriented strategies that offer a clearer picture of student 

learning. 

Key Aspects of Integrating Assessment into Learning 

1. Facilitating Open-ended Discussions: Assessment should provide opportunities for students to 

engage in open-ended discussions, allowing them to explore new concepts and refine their 

understanding. This encourages critical thinking and the exploration of multiple perspectives, 

reinforcing the idea that learning is a process, not just a final product. 

2. Encouraging Diverse Perspectives: Students come to the classroom with varied levels of 

knowledge and understanding. An effective assessment strategy recognizes this diversity and 

creates opportunities for students to express their understanding in different ways. This promotes 

the idea that there is no singular "correct answer" but rather multiple pathways to demonstrating 

understanding. 

3. Utilizing Various Assessment Modes: Assessment should not be confined to traditional methods 

such as written exams or paper-and-pencil tests. Instead, it should be presented through various 

modes, including oral assessments, surveys, practical observations, project-based tasks, and 

interactive discussions. This allows students to demonstrate their understanding in ways that best 

suit their learning styles and capabilities. 

4. Encouraging Analytical Thinking: Effective assessments must be structured to prompt students 

to analyze, compare, generalize, predict, and adapt. These activities should be designed according 

to the student's grade level and developmental stage, fostering higher-order thinking skills such as 

evaluation and synthesis. 

5. Promoting Collaboration and Teamwork: Collaborative assessments, such as group projects or 

peer assessments, should be integrated to promote teamwork and cooperative learning. These 

activities not only demonstrate individual competencies but also encourage the development of 

interpersonal and communication skills. 

6. Continuous and Cumulative Assessment: Assessment should be an ongoing process, regularly 

conducted to track progress and development over time. Rather than viewing assessment as a final 

judgment, it should be seen as a way to measure growth and adapt instruction accordingly. 
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Variety in Assessment Methods 

Incorporating diverse methods of assessment ensures that students are provided with multiple avenues to 

demonstrate their understanding. Some effective approaches include: 

• Oral Questionnaires and Surveys: These allow teachers to gauge student understanding through 

verbal responses, encouraging active participation and engagement. 

• Project-based Learning: Involving students in projects that require research, problem-solving, 

and creativity provides a real-world context for learning and assessment. 

• Practical Observations: Teachers can assess students' application of knowledge by observing 

them during hands-on activities, experiments, or group work. 

• Written Tests and Essays: Traditional written assessments remain valuable for evaluating 

comprehension, critical thinking, and the ability to organize thoughts and arguments in a structured 

manner. 

Using Assessment Results to Guide Instruction 

Once assessments have been conducted, the findings provide crucial information for planning daily 

instruction. Based on the assessment results, teachers can: 

• Advance to New Lessons: If students have demonstrated a solid understanding, the teacher may 

move on to more advanced content. 

• Implement Remedial Teaching: For students who may need additional support, teachers can 

design targeted interventions to address gaps in understanding. 

• Adapt Teaching Strategies: If assessments reveal challenges in understanding, the teacher may 

need to modify their approach or method of instruction to better meet student needs. 

Emphasizing Important Values in Assessment 

In primary education (grades 1-3), assessments should reflect the broader goals of learning. For example, 

assessments that emphasize inquiry support the development of scientific thinking, while those focusing 

on true knowledge acquisition stress the importance of facts and understanding. 

The Role of Feedback 

Regular, progressive feedback is key to ensuring that assessments serve as tools for improvement. Feedback 

should be clear, constructive, and aligned with the way teachers explain concepts, enabling students to 

understand what they need to work on. Continuous feedback helps students recognize their progress and 

fosters a growth mindset, encouraging them to take ownership of their learning journey. 

The Purpose of Classroom Assessment 

At this grade level, assessment goes beyond simply categorizing students based on performance. Its primary 

purpose is to inform and improve learning, offering insights into how instruction can be adjusted to better 

support student achievement. By the end of the academic year, assessment should not only track students' 

progress but also highlight areas for further development, guiding both teachers and students toward 

academic success. 
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5.4 The Assessment Process 

For assessments to be truly effective in determining whether student learning has expanded or improved, 

the process must be carefully planned and integrated throughout the learning journey. In early education, 

assessments should not be treated as an afterthought or an additional step at the end of instruction. Instead, 

they must be embedded within the learning experience, providing a contextualized and ongoing measure of 

student progress. 

Steps to Develop and Implement an Effective Assessment Plan 

1. Identify Educational Goals: Begin by choosing clear and specific educational goals aligned with 

the course and grade level. These goals guide the assessment process by determining what students 

should know and be able to do by the end of instruction. 

2. Create Assessments to Evaluate Learning: Develop assessments that effectively measure the 

achievement of the identified learning goals. Key components include: 

o Identifying Goals to Assess: Select the specific objectives and skills you want to measure. 

o Defining the Purpose of the Assessment: Clearly outline what you aim to achieve with 

the assessment, whether it is to measure understanding, skills, or application of knowledge. 

o Choosing the Assessment Method: Select the most appropriate method of assessment, 

such as quizzes, projects, presentations, or observations, based on the learning goals. 

o Specifying the Type of Data to Collect: Determine whether the assessment will gather 

qualitative (descriptive) or quantitative (numerical) data, depending on the objectives. 

3. Develop Educational Activities: Design learning activities that are directly aligned with the 

learning goals and the assessments. These activities should help students build the skills and 

knowledge needed to succeed in the assessments. 

4. Integrate Assessment Tasks: Incorporate the assessment tasks seamlessly into the instructional 

design. This ensures that assessment is ongoing and embedded within the learning process rather 

than occurring only at the end of a unit or course. 

5. Deliver Learning: Engage students in the planned learning activities and provide opportunities for 

them to practice and apply their knowledge in meaningful ways. This step emphasizes the active 

participation of students in their own learning process. 

6. Evaluate Learning and Activities: Assess both the students' learning and the effectiveness of the 

instructional activities. Evaluation here is twofold: monitoring student progress while also 

assessing how well the teaching methods are working. 

7. Collect and Organize Data: Systematically collect the data generated by the assessment tasks. 

This may include student performance on tests, participation in class discussions, project outcomes, 

and more. Organizing this data is critical for meaningful analysis. 

8. Analyze Assessment Data: Review and interpret the collected data to derive insights about student 

learning. Look for patterns, strengths, and areas for improvement across different learners. 

9. Use Data to Make Informed Decisions: Use the assessment data to make informed decisions at 

various levels—individual student progress, classroom teaching strategies, and overall course 

structure. This data helps identify areas where students may need additional support or where 

instruction needs to be adjusted. 

Flexibility and Teacher Adaptation 

Teachers can adjust this process according to their professional skills and the specific needs of their 

students. It is important that assessment strategies remain flexible and responsive, accommodating various 

learning styles and ensuring that all students have opportunities to demonstrate their understanding. 
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Continuous, Productive, and Constructive 

Effective assessment is a continuous and constructive process. It actively monitors student progress and 

provides ongoing feedback, guiding students toward meeting their learning goals. Assessments should 

foster productive learning experiences by focusing on growth rather than simply measuring performance. 

Validity, Reliability, and Inclusivity 

A successful assessment process must be valid, ensuring it measures what it intends to, and reliable, 

providing consistent results across different contexts. Assessments should also be inclusive, considering 

diverse learning experiences and perspectives. This inclusivity involves engaging students as active 

participants in the assessment process, encouraging them to take responsibility for tracking their own 

progress. 

Enhancing Teaching Strategies 

The insights gained from assessments should not only evaluate student performance but also inform and 

enhance teaching strategies. Teachers can use assessment data to refine their instructional methods, 

identifying strengths and areas for improvement. By doing so, the assessment process becomes a tool for 

improving both student learning and teaching effectiveness. 

Clear Communication and Feedback 

For assessments to be effective, they must communicate results clearly and transparently. The language 

used in assessments should be simple, ensuring that both students and parents understand the feedback and 

can act on it. Clear feedback is essential for guiding students in their learning journey and ensuring they 

know where they stand and how to improve. 

5.5 Assessors 

The assessment process in education can be conducted by various individuals, including the teacher, 

students (through self-assessment or peer assessment), or a group of students evaluating each other’s work. 

Each form of assessment plays a critical role in developing a comprehensive understanding of a student's 

learning progress. 

A. Teacher Assessment 

Teacher-led assessments are the most traditional form, where the educator evaluates individual students or 

groups using a variety of tools and strategies. Teachers may employ rubrics, quizzes, observational 

checklists, or performance assessments to gauge how well students are meeting the learning objectives. 

These assessments provide a structured way for the teacher to offer feedback, guide future instruction, and 

ensure the learning goals are being met. 

B. Self-Assessment 

Self-assessment is a process that allows students to reflect on their learning journey. In this method, students 

gain a clear understanding of their learning expectations and how to measure their progress. They connect 

content mastery and skill acquisition with the opportunities provided for assessment, shifting their focus 

towards demonstrating comprehension and relevancy in their work. 
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Through self-assessment, students learn to document their observations, reflect on their experiences, and 

evaluate how these experiences contribute to their grasp of concepts and principles. This reflective practice 

encourages critical thinking as students actively engage in seeking facts, drawing conclusions, and making 

inferences. With guidance from the teacher, even younger students can use established criteria to assess 

their progress. The ability to self-assess fosters accuracy, accountability, and encourages lifelong learning 

habits, particularly as students learn to apply cognitive skills to psychomotor tasks. 

Self-reflection is a key component of self-assessment and can be documented through learning logs, 

journals, and portfolios. These tools provide students with the opportunity to reflect on their personal 

growth and understanding, making the learning process more meaningful and personalized. 

C. Peer Assessment 

Peer assessment involves students evaluating the work of their classmates. This process offers two benefits: 

it provides valuable feedback for the student being assessed, and it strengthens the critical thinking and 

evaluative skills of the student performing the assessment. Peer assessment encourages students to make 

systematic judgments about their peers' performance, promoting collaborative learning. 

However, for peer assessment to be effective, students need a clear understanding of the assessment criteria 

and must take the process seriously. They should begin with simple tasks, such as using checklists or rating 

scales, and gradually take on more responsibility as they develop their assessment skills. This approach 

provides valuable insights to the teacher about individual and group progress while promoting active 

student engagement. 

D. Group Assessment 

Group assessment shares similarities with peer assessment but involves evaluating the performance of an 

entire group rather than individual peers. In this method, groups of students assess other groups' work, or 

one student may be designated to assess the performance of a group. Group assessment fosters 

collaboration, teamwork, and collective responsibility while ensuring that all members contribute to the 

success of the group. 

E. Authentic Assessment 

Authentic assessment involves tasks, problems, or projects that reflect real-world applications of knowledge 

and skills. This type of assessment is designed to measure a student’s ability to apply what they have learned 

in practical, meaningful ways. Authentic tasks are characterized by several key elements: 

• Realism: The task mirrors real-world challenges, testing students' knowledge and skills as they 

would be applied outside of the classroom. 

• Judgment and Innovation: Students are required to make informed decisions, innovate, and apply 

their understanding to solve complex, unstructured problems. 

• Active Engagement: Instead of simply restating or replicating information, students must actively 

engage with the task, conduct explorations, and demonstrate their ability to navigate within a 

specific discipline or theme. 

Authentic assessments are an essential tool for fostering critical thinking, problem-solving, and the 

application of knowledge in meaningful contexts, preparing students for future academic and real-world 

challenges. 
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5.6 Classroom Assessment Strategies 

Assessment is a continuous and essential part of classroom activities, allowing teachers to gauge students' 

understanding, skills, and engagement. It involves observing students as they work, analyzing their 

contributions, and assessing their progress through various methods. The key to effective classroom 

assessment lies in its ability to provide valuable feedback to both learners and teachers, illuminating areas 

of strength and challenges for students. Teachers adjust their instruction based on these insights, creating a 

dynamic learning environment that caters to student needs. Here are several classroom assessment strategies 

to achieve these goals: 

A. Observation 

Observation is a powerful and versatile assessment tool, providing real-time insights into students’ learning 

behaviors, engagement levels, and progress. Teachers observe students while they are actively working, 

taking notes on how they approach tasks, collaborate with peers, and apply critical thinking. Observation 

allows for a student-centered learning environment by identifying strengths and areas where support may 

be needed, thus enhancing the overall assessment process. 

B. Performance Tasks 

Performance tasks involve students in active learning by engaging them in activities such as demonstrations, 

projects, presentations, or creative tasks like drawings and routines. These tasks allow students to apply 

their knowledge and skills in a real-world context, fostering deep understanding and higher-order thinking 

skills. Performance tasks usually span several days or weeks, and students are evaluated based on clearly 

defined criteria. This approach encourages active participation and provides teachers with observable data 

on students' abilities. 

Performance-based Assessments: 

These assessments require students to demonstrate their knowledge through practical tasks, moving beyond 

traditional testing formats. They measure how well students can apply what they have learned to solve real-

world problems, emphasizing skills such as critical thinking, problem-solving, creativity, and 

communication. Performance-based assessments offer a comprehensive and authentic method of evaluating 

students' learning and readiness for future challenges. 

C. Questioning/Interviews 

Questioning and interviews are dynamic tools for assessing students' critical thinking, communication, and 

understanding. In the classroom, teachers can use open-ended questions to encourage deeper exploration of 

topics, promoting analytical thinking and verbal expression. Interviews allow students to articulate their 

understanding, clarify misconceptions, and enhance their ability to present ideas effectively. This method 

goes beyond simple recall of facts, helping students develop practical application skills and fostering 

reflective learning. 

D. Journals/Learning Logs/Reflections 

Journals, learning logs, and reflections provide students with a space to document their thoughts, feelings, 

progress, and learning experiences. This self-assessment tool helps students reflect on their learning 

journey, highlighting their strengths, weaknesses, and evolving understanding of concepts. Journals can 

include both written entries and visual representations, such as drawings, offering insight into students' 
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personal learning styles. Through reflection, students gain a deeper awareness of their learning processes 

and can track their progress over time. 

E. Portfolios 

Portfolios serve as a comprehensive assessment method, allowing students to showcase their work over an 

extended period. This collection of artifacts represents a student’s growth and progress in meeting 

curriculum outcomes. Portfolios are student-centered, with learners and teachers collaboratively deciding 

on the content. Students engage in reflection and self-assessment, documenting their achievements and 

areas for improvement. Sharing portfolios with peers or teachers provides a meaningful opportunity for 

students to take pride in their development. 

F. Paper and Pencil Tasks 

Traditional paper and pencil tasks remain effective tools for both formative and summative assessments. 

These tasks may include written assignments, multiple-choice questions, true/false questions, open-ended 

responses, or activities like drawing and labeling diagrams. They allow teachers to assess students' 

knowledge, understanding, and application of concepts. When using paper and pencil tasks, it is crucial to 

provide students with clear expectations and rubrics for how their work will be assessed. These tasks offer 

a straightforward way to evaluate student learning and mastery of specific topics. 

5.7 Assessment Tools 

Assessment tools are essential instruments used for measuring student performance and progress. These 

tools provide criteria that help determine how well students are achieving learning goals. Examples include 

checklists, rating scales, scoring rubrics, frequency indexes, inventories, and anecdotal notes. Each tool has 

specific uses to measure different aspects of student learning, behavior, and skills. 

A. Checklist 

A checklist is a simple tool used to track specific knowledge, skills, or behaviors that students should 

exhibit. It lists clear, observable criteria related to learning objectives. Checklists help teachers monitor 

students' progress over time, ensuring they meet expected standards. Students can also participate in 

developing these lists, making the learning process more transparent. 

Example: 

• A checklist for reading skills may include criteria such as "Can identify the main idea" or "Uses 

context clues to understand unfamiliar words." 

B. Rating Scales 

Rating scales allow teachers to judge how well students perform on a continuum. These scales can use 

descriptive terms like "always," "sometimes," "rarely," or numerical ratings such as 1-5. Rating scales help 

provide a more detailed evaluation than a simple yes/no checklist by indicating levels of performance or 

frequency of a behavior. 
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Example: 

• A scale might rate participation in group work from 1 ("rarely participates") to 5 ("always actively 

participates"). 

C. Scoring Rubrics 

Rubrics offer a detailed assessment tool with defined performance levels. Rubrics can be holistic 

(evaluating overall performance) or analytical (breaking down performance into elements). Students can 

also engage in developing rubrics, which helps them understand assessment criteria and expectations. 

Rubrics can have various levels of scoring, such as two-point (e.g., yes/no), three-point (e.g., beginning, 

developing, proficient), or five-point (e.g., excellent to poor). 

Example: 

• A writing rubric might assess criteria like "organization," "content," and "grammar" on a scale from 

1 to 5. 

D. Frequency Indexes 

Frequency indexes track how often students demonstrate specific skills, behaviors, or attitudes. Teachers 

use a class list to mark occurrences of particular actions, which helps them identify patterns in student 

behavior and participation. 

Example: 

• Teachers can track how often a student "follows classroom rules" or "shows respect during 

discussions." 

E. Inventories 

An inventory gathers information about students' prior knowledge, interests, and abilities. Teachers use 

inventories to learn more about students' backgrounds, interests, and learning preferences, helping to tailor 

instruction to meet their needs. Inventories can take the form of verbal or written surveys, questionnaires, 

or interviews. 

Example: 

• An inventory might ask students about their favorite subjects, hobbies, or learning styles. 

F. Anecdotal Notes 

Anecdotal notes are brief, narrative records of observations that provide insights into students' behaviors, 

learning, or development. These notes capture important details about students that might otherwise be 

overlooked. Teachers use them to document individual progress, challenges, or significant moments in 

learning. Organized note-taking helps teachers identify patterns and address student needs promptly. 
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Example: 

• A teacher might note, "John collaborated well with his group during the science project, offering 

helpful suggestions and encouraging others." 

Evaluating Affective Traits and Dispositions 

Affective traits include attitudes, motivation, values, and social behaviors that influence learning. These 

traits are important for overall student development but are often overlooked in traditional assessments. 

Teachers can assess affective traits through self-reporting, peer assessments, or teacher observations. 

Positive affective traits, such as motivation and a sense of responsibility, contribute to improved learning 

outcomes and personal growth. 

Example: 

• A teacher might assess a student's willingness to take responsibility in group work or their 

persistence in problem-solving tasks. 

Using a variety of assessment tools—ranging from checklists and rubrics to anecdotal notes and 

inventories-provides a well-rounded picture of student progress. These tools help teachers evaluate not only 

academic skills but also affective traits and social behaviors, offering comprehensive insights into student 

growth. When used together, these assessment methods contribute to more accurate and meaningful 

evaluations of students' abilities, supporting their intellectual, emotional, and social development. 
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6.1 Writing a Textbook: Guidelines 

Textbooks play a crucial role in guiding day-to-day teaching, learning, and assessment strategies. For 

quality education, the content and presentation must align with the needs of students and society at large. 

In the early grades, students rely heavily on personal experiences and observations. Thus, textbooks for 

young learners must incorporate appealing stories, biographies, hands-on activities, and pictorial 

representations to make learning engaging and meaningful. 

To ensure a well-rounded textbook that supports comprehensive student learning, the following essential 

features must be considered: 

1. Introduction: Provide a clear explanation for using the textbook effectively. 

2. Table of Contents: A well-organized list of chapters, topics, and subtopics. 

3. Curriculum Alignment: Adherence to the Sindh Curriculum for Social Studies 2024. 

4. Audio-Visual Appeal: Engaging content with visuals that capture students' attention. 

5. Conciseness: Keep written content minimal, especially for Grades I-III. 

6. Illustrations: Use simple, clear, colorful, and non-repetitive illustrations. 

7. References: Include appropriate references for illustrations where necessary. 

8. Activities: Ensure activities are age-appropriate and manageable for young learners. 

9. Teacher Guidance: Provide clear instructions or notes for teachers to execute activities. 

10. Accuracy: Ensure all information is up-to-date and accurate. 

11. Error-Free: Ensure the content is free from grammatical or factual errors. 

12. End-of-Chapter Exercises: Encourage exploring ideas, critical thinking, and hands-on learning. 

13. Contextual Relevance: Ensure the content is culturally and contextually relevant, providing 

examples that align with the students’ environments. 

By integrating these features, a textbook can effectively foster a dynamic and engaging learning 

environment that supports both academic progress and holistic development. 

6.1.1 Guideline for Planning and Writing a Chapter 

In the Social Studies curriculum for Grades IV-V, the 5 domains are treated as units, with sub-themes 

serving as individual chapters. Authors are tasked with developing interdisciplinary content that aligns with 

the curriculum's Student Learning Outcomes (SLOs). 

When planning and writing chapters, the following points must be kept in mind: 

• Student Learning Outcomes: Begin each chapter with clear, measurable SLOs. 

• Chapter Structure: Break down each chapter into topics and subtopics. 

• Key Concepts: Highlight the key ideas, concepts, and values in each chapter. 

• Illustrations: Use appropriate illustrations to visually convey key concepts. 

• Interactive Activities: Design activities that promote inquiry, problem-solving, and hands-on 

learning. 

• Up-to-Date Content: Ensure that content is accurate, current, and developmentally appropriate. 

• Alignment: Align content with the intended learning outcomes. 

• Bias-Free: Ensure the content is free of gender, race, or ethnicity bias, and culturally respectful. 

TEACHING AND LEARNING RESOURCES 
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• Language: Use consistent, simple, and grammatically correct language. 

• Summary: Provide a summary or concept map at the end of each chapter for review. 

• Exercises: Include exercises that foster creativity, critical thinking, and engagement with 

contextually relevant topics. 

These elements will make each chapter engaging, interactive, and developmentally appropriate, ensuring 

students not only absorb information but also apply it to their lives. 

Suggested Interactive Chapter Example 

For example, when writing a chapter on "Natural Resources and Conservation," the chapter could start with 

the SLO: "Students will understand the importance of conserving natural resources." The content might 

include short stories or examples from real life, followed by an activity where students create posters 

promoting water conservation. Exercises could ask students to predict how a scarcity of natural resources 

might affect their community. This approach fosters both understanding and creativity, encouraging active 

learning. 

 

6.2 Guidelines for Choosing a Textbook  

There may be many textbooks published by different publishers in the market. Head of institutions and 

Teachers need to make a choice of the text from among them. Following key questions may help in choosing 

the textbook.  

 
Sr. 

No. 
Keys Questions Yes / No 

1.  Is the textbook attractive and appealing with quality paper, images and double-binding?   

2.  Are the guidelines for utilizing a textbook provided in the beginning of the textbook?  

3.  Is the sample lesson plan for teachers provided?   

4.  Is the content accurate, up to date and age appropriate?  

5.  Does it focus important knowledge, skills and aptitudes?  

6.  Do the illustrations (maps, pictures, drawings, graphs) help us understand the content better?  

7.  
Do the end-of-the-chapter exercises encourage students to think creatively and critically, to 

develop their skills and imagination? 

 

8.  Are activities suitable for the needs of the learner?  

9.  Do activities include students’ participation in addressing real life issues?  

10.  
Do activities promote required skills (collaboration, critical thinking, problem solving, inter-

personal, adaptability, flexibility, leadership, ethos/pathos etc.)? 

 

11.  

Is a variety of assessment strategies suggested? (e.g., binary, selected response questions, 

multiple-choice items, completing picture/map items, project work, exhibitions, interpretive 

exercises, Constructed response question (CRQs) and Extended response question (ERQs) etc.) 

 

12.  Are there any biases in the textbook? e.g. religion, race, caste, gender, occupation, class etc.  

13.  Do the textbook present issues from many perspectives?  
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14.  Does it include current issues, problems, and happenings?  

15.  Is it aligned with student learning outcomes (SLOs) of the Sindh Curriculum?  

16.  
Is/Are a teacher's guide/notes included (such as instructed activities, icebreaker, 

brainstorming, formative assessment)?  

 

17.  
Are the contents relevant to the needs, age, and level of understanding of the students?  

18.  
Does the textbook contain appropriate headings and subheadings including introduction, 

subthemes, summary etc.? 

 

19.  
Does it have an introduction explaining its organization, table of contents etc.?  

20.  
Are there suggestions for further reading in the area or websites for further information?  
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7.1 A Guideline for Developing "Teacher's Guide" 

 

A textbook should be enriched with a ‘Teacher Guide’ aimed at informing teachers hat how the textbook is 

written, organized and how best to use it to facilitate student learning. A Teacher Guide provides detailed 

explanation of key concepts and how to teach a particular topic with examples that could be given to 

facilitate learning, relate concepts with daily life situations. Also, it helps teachers to reinforce development 

of attitudes and values among students. Teacher Guide serves to educate teachers and thus could be seen as 

a means of helping teachers develop professionally. Teacher Guide must be easy to understand and use, 

expand and develop teachers' repertoire of knowledge and skills. 

 

Basic features of a Teacher Guide 

• Helps teacher to teach the content and extend activities by keeping in view the contextual realities. 

• Identify and implement textbook oriented, appropriate and contextually relevant teaching and 

learning strategies for enhancing students learning. 

• Identify which teaching strategies are suitable for teaching domains related to Knowledge, Skills, 

and Dispositions in each chapter. 

• Identify what extended activities students could do with and without teacher's help to develop 

targeted knowledge, skills and dispositions. 

• Identify resources needed for teaching and learning process and explain how to use the resources. 

• Explain how and where teachers can develop low-cost and or no-cost resources. 

• Describe extended activities and how to conduct them. 

• Explain how to implement each instructional strategy (Give clear, sequential instructions for each 

activity, adding resources where necessary). 

• Explain various assessment strategies and give examples of questions/tests. 

• Give teachers choices of strategy/activity for each chapter (let them decide which to use). 

• Decide where illustrations are needed and prepare brief information for illustrator. 

• Check that "guide" is error-free and contextually relevant. 

• identify sources of information teachers can use to develop their knowledge (content and 

pedagogical) and skills (pedagogical). 
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8.1 Teacher Professional Development and Professional Growth 

Teachers play a pivotal role in ensuring an effective teaching and learning environment in both classrooms 

and schools. They are expected to apply diverse teaching strategies suited to different learning situations, 

student age groups, and prior knowledge. To create a conducive learning atmosphere, curriculum and 

textbooks serve as essential tools, but the teacher remains the most significant variable in fostering a 

positive and nurturing environment. In order to contribute meaningfully to national development, teachers 

need to engage in outcome-oriented teaching and learning activities that emphasize skills development and 

student understanding. 

To meet these demands, teachers must be knowledgeable, lifelong learners who continuously refine their 

pedagogical skills. They should also have a strong understanding of child psychology, which allows them 

to create sustainable, positive learning environments. Teachers must develop managerial skills to utilize 

both new and existing resources effectively and create activities that not only align with curriculum goals 

but also resonate with students' interests and abilities. 

Opportunities for Teacher Professional Development 

To remain effective and up-to-date with the latest trends in education, teachers require continuous 

professional development. A range of public and private institutions, such as TTI, PITE, STEDA, RSU, 

SIBAU, AKU-IED, and TRC, offer both pre-service and in-service teacher training programs. 

Additionally, teachers can access numerous online learning platforms, such as Coursera, EdX, Khan 

Academy, and Sabaq Foundation, which provide a flexible and affordable means of improving 

professional skills in this digital age. 

Other avenues for professional growth include: 

• Reading books and scholarly articles on teaching methodologies. 

• Watching educational films such as Taare Zameen Par to understand diverse learning challenges. 

• Writing reflective logs or maintaining diaries to document personal teaching experiences. 

• Engaging in microteaching sessions, workshops, meetings, and conferences. 

These opportunities allow teachers to stay informed about pedagogical advancements, collaborate with 

peers, and adapt their teaching practices to meet the evolving needs of students. 

Teacher Training Programs 

Effective teacher training programs must be critically analyzed and restructured to provide experiences that 

develop essential competencies. These programs should focus on: 

• Long-term reforms in teaching strategies that promote student understanding. 

• Exploring teachers' prior knowledge and experience. 

• Utilizing collaborative problem-solving teams. 

• Redefining student and teacher roles within the classroom. 

TEACHERS’ PROFESSIONAL DEVELOPMENT 
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The aim is to create a dynamic professional development ecosystem where teachers continually improve 

their craft, ensuring that teaching and learning strategies are both relevant and effective. 

Comprehensive Understanding of Teaching Methods 

A teacher’s effectiveness depends on their command of various teaching methods. For instance, inquiry-

based learning requires teachers to guide students through experiences that foster critical thinking and 

discovery. Teachers need to fully understand the principles of different teaching methods and their 

underlying philosophies. 

However, possessing knowledge of teaching methods is not enough. Teachers must adapt and transform 

their approaches to suit the local context and external factors that may influence a lesson. Experienced 

educators understand that flexibility is key, and they are prepared to modify their teaching style based on 

the needs of their students and the challenges they face. 

Time Management 

Effective time management is crucial for delivering high-quality teaching. Teachers must be adept at 

managing time in both small and large groups, during inquiry activities, role-plays, and when assessing 

students. Time must also be allocated for reflection and documentation of student progress. Teachers are 

encouraged to: 

• Evaluate their own teaching practices. 

• Reflect on student learning outcomes. 

• Solicit feedback to improve teaching methods. 

By engaging in cycles of planning, teaching, reflecting, and applying new strategies, teachers continuously 

enhance their subject knowledge and instructional skills. 

Teacher as a Lifelong Learner 

Teaching is a continuous learning process. To be effective, teachers must see themselves as lifelong 

learners, open to new experiences, ideas, and trends in education. By staying informed and actively 

engaging in professional growth opportunities, teachers can ensure that their students receive the highest 

quality education, preparing them for a successful future. 

In conclusion, teacher training and professional growth are integral to creating a robust educational 

environment. Teachers must engage in ongoing learning, refine their practices, and continually assess both 

their teaching methods and the progress of their students to foster a thriving learning environment. 
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9.1 Other Educational Resources 

In today's rapidly evolving educational landscape, leveraging a variety of teaching resources is critical to 

enhancing student learning and engagement. Here are some additional educational resources that can be 

incorporated into classroom teaching for a well-rounded and interactive learning experience. 

Technology and Digital Resources 

The integration of technology in education opens up new possibilities for learning. Resources such as 

videos, animations, computer software, projectors, online learning platforms, YouTube, TEDx, and 

Khan Academy offer a dynamic approach to understanding complex concepts. These platforms provide: 

• Simulations and models that help students visualize and interact with real-life situations that might 

otherwise be inaccessible due to cost, safety, or logistical challenges. 

• Computers and related technologies like laptops, tablets, and smartphones enable students to 

engage in learning through interactive tools such as simulations, graphics, sound effects, data 

analysis, and model creation. 

For example, a science lesson might use computer simulations to demonstrate complex phenomena like 

chemical reactions, which would otherwise be difficult to replicate in a traditional classroom environment. 

These digital resources enhance engagement and make abstract concepts more tangible for students. 

Educational Tours (Visits) 

Field trips offer invaluable real-world learning experiences by connecting classroom lessons to everyday 

life. They allow students to explore their surroundings and understand the environment, community 

resources, and local expertise. Examples of beneficial educational tours include: 

• Visits to parks, railway stations, factories, museums, or environmental reserves. 

Such explorative activities promote active involvement, encouraging students to ask questions and seek 

answers about the natural and constructed world. For successful implementation, teachers should: 

1. Plan the tour by identifying suitable destinations that align with lesson objectives. 

2. Seek permission from school administration and parents. 

3. Develop task sheets for students to complete during the tour. 

4. Evaluate and record the students' findings and insights after the tour. 

Field trips give students a first-hand understanding of how concepts learned in the classroom are applied in 

real-world settings. 
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Guest Speakers 

Inviting guest speakers to the classroom can inspire students by exposing them to new perspectives and 

expertise. These guests may come from various fields, including: 

• Professionals from laboratories, factories, or businesses. 

• Community members with specialized skills, such as carpenters or artisans. 

Guest speakers can bring practical knowledge to the classroom and help students see the relevance of their 

studies to the real world. These interactions can stimulate student curiosity and interest, offering insights 

that textbooks may not provide. 

(e)Libraries 

Libraries play a vital role in fostering a love for reading and writing. (e)Libraries, in particular, are essential 

for promoting literacy in the digital age. They offer students access to a wealth of reading materials that 

can inspire creativity, communication, and critical thinking. 

Some benefits of incorporating libraries into education include: 

• Encouraging students to become great readers and writers by providing access to various reading 

materials, from fiction and non-fiction to scholarly articles. 

• Supporting students in developing communication skills, as reading widely helps improve 

writing, comprehension, and expression. 

Teachers and schools should allocate time for leisure reading and provide resources that cater to different 

student interests, ensuring an engaging reading environment. 
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This glossary is intended to ensure that terms commonly used in the context of learning outcomes are 

appropriately interpreted. Words and terms defined in the glossary are found throughout the document. The 

curriculum review committee provided definitions for users to ensure that the meaning of each term is 

consistent. These definitions are not vocabulary words to be taught to students in isolation; they represent 

the terminology students will learn through the lessons prepared by the teacher. 

Term Description 

Abilities Skills and capacities possessed by individuals to perform tasks effectively. 

Achievement Level of success or accomplishment attained by individuals in various endeavors. 

Analytical Ability to examine and evaluate information systematically to understand its components and 

implications. 

Attitudes Feelings, beliefs, and opinions held by individuals towards people, objects, events, or ideas. 

Awareness State of being conscious of oneself, others, and the surrounding environment. 

Behaviorism Psychological theory emphasizing observable behaviors in learning and development. 

Checklist Tool used to systematically record and track completion of tasks or activities. 

Cognitivism Psychological theory focusing on mental processes such as perception and memory in 

learning. 

Collaboration Act of working together with others to achieve common goals or objectives. 

Concept mapping Visual representation of concepts and their relationships to organize and clarify information. 

Connectivism Learning theory emphasizing connections and networks in knowledge acquisition. 

Constructivism Learning theory positing that learners actively construct their own understanding of the 

world. 

Curriculum Planned sequence of learning experiences and materials designed to achieve educational 

goals. 

Decision-making Process of selecting among alternative courses of action based on available information and 

preferences. 

Diversity Presence of differences among individuals or groups in various characteristics. 

Embracing Accepting and celebrating diversity and differences in individuals or groups. 

Ethnicity Cultural, racial, or national identity of individuals or groups based on shared characteristics. 

Etiquettes Customary rules and conventions of polite behavior and social interaction within a culture or 

society. 

Exercises Activities or tasks designed to practice and reinforce learning, skills, or physical fitness. 

Feedback Information or responses provided to individuals regarding their performance or behavior. 

Formative 

Assessments 

Ongoing tasks conducted during learning to monitor progress and provide feedback. 

Guidance Support, advice, and assistance provided to individuals to navigate challenges and achieve 

goals. 

PBL (Project 

Based Learning) 

Teaching method involving students working on real-world projects to explore and apply 

knowledge. 

Rubrics Scoring guides used to evaluate performance or assess quality in various contexts. 

Summative 

Assessments 

Evaluations conducted at the end of a learning period to measure student achievement or 

mastery of specific objectives. 

  

GLOSSARY 
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The Social Studies curriculum is essential in shaping young learners, inspiring curiosity, and nurturing 

critical thinking skills. By exploring diverse topics, students gain a deeper understanding of the world 

around them and develop an inquisitive mindset. 

 

For Grades IV to V (2024), the Social Studies curriculum provides a comprehensive approach to learning, 

designed to equip students with broad knowledge across five domains: History, Geography, Political 

Science, Economics, and Sociology. Each subject area is structured with standards, benchmarks, and 

specific learning outcomes (SLOs) tailored to the cognitive abilities and interests of young learners. 

 

The updated curriculum emphasizes alignment with national core standards, revisiting standards, 

benchmarks, and outcomes to ensure relevancy. Specific, measurable outcomes support age-appropriate 

student development, setting clear objectives for each stage. 

 

Implementation guidelines have been enhanced, covering instructional methods, assessments, teacher 

training, textbooks, and supplementary resources to ensure effective teaching practices. 

 

The Directorate of Curriculum, Assessment & Research extends gratitude to the Provincial Review 

Committee, led by Dr. Shuja Ahmed Mahesar, and key collaborators: Pakistan Studies Center & Department 

of History (University of Sindh, Jamshoro), Aga Khan Higher Secondary School Hyderabad, Department 

of Education (Institute of Business Administration, Karachi), and Ziauddin College of Education (Ziauddin 

University, Karachi). Their support, alongside the School Education Department and allied institutions, has 

been invaluable in refining the Social Studies curriculum. 

 

Director 

Directorate of Curriculum Assessment & Research 
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MEETING OF PROVINCIAL REVIEW COMMITTEE (PRC) 

FOR CURRICULUM DEVELOPMENT OF SINDH SOCIAL STUDIES  

GRADE IV TO V. 

The Directorate of Curriculum, Assessment & Research DCAR Sindh, Jamshoro scheduled Three (03) days 

meeting of the Provincial Review Committee (PRC) from 2nd - 4th October, 2024 of SINDH SOCIAL 

STUDIES GRADE IV TO V to finalize the Standards, Benchmarks, Domains, Themes and Students 

Learning Outcomes including Assessment as per the guideline given by the School Education and 

Literacy Department, Sindh to align the Standards of the National Curriculum of Pakistan-2007.  

The following Committee members attended the meeting: 

 

Provincial Review Committee of Social Studies Curriculum 2024 

 

Sr.# Name of Members  Signature 

1.  
Professor Dr. Shuja Ahmed Mahesar, Director, 

Pakistan Study Centre, University of Sindh, Jamshoro Chairman 
 

2.  

Prof. Khalid Mahmood Memon 

Government Elementary College of Education (M) 

Dadu. 

Member 

 

3.  
Dr. Kiran Hashmi, Assistant Professor,  

Institute of Business Management, Karachi  
 

Member 

 

4.  

Dr. Muhammad Aslam Brohi, Assistant Professor 

Govt. Ghazi College & Post Graduate Center 

Latifabad, Hyderabad 

Member 

 

5.  
Professor Dr. lrfan Ahmed Shaikh, Chairman  

History Department University of Sindh Jamshoro. Member 
 

6.  
Mr. Muhammad Natique Memon, Head Master  

Govt. High School attached with GECE (M) Hyd. Member 
 

7.  
Mr. Zain-UI-Abiden, Working Teachers  

GBPS Mirza Qaleech Baig, Hyderabad. Member 
 

8.  
Mr. Ali Muhammad Sahar, Subject Specialist  

Sindh Textbook Board, Jamshoro. Member 
 

9.  
Dr. Ashique Hussain Memon,  

Additional Director, DCAR Sindh Jamshoro Desk Officer 
 

Agenda/TORs of the Meeting: 

• To finalize Curriculum Content i.e., Assessment and learning, Guidelines for teachers, Guidelines 

for Authors, Teaching learning resources, etc. 

• To finalize Cognitive distribution of SLOs 

• To compile, design and edit whole document. 

•  Proofreading and coherence of whole document.  

MINUTES OF THE MEETING 
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The PRC engaged in detailed discussions to identify areas of divergence and alignment between the existing 

National Curriculum 2007 and the National Curriculum Standards of Social Studies. Through collaborative 

efforts, Committee carefully adapted the standards, benchmarks, and domains prescribed by the National 

Curriculum Framework into the existing Social Studies Curriculum. Assessment strategies were 

modernized to accurately gauge student learning outcomes, while guidelines were formulated to provide 

clear directives for authors, textbook developers, and teachers in implementing the updated curriculum. 

Furthermore, teacher-training materials were aligned to equip educators with the necessary skills and 

resources to effectively deliver the revised curriculum content. 

After incorporating necessary changes, the committee conducted thorough proofreading of the revised 

curriculum document. It is ensured that the materials were free from errors and maintained coherence and 

clarity. The committee unanimously agreed to strongly recommend the notification and upload of the 

Provincial Social Studies Curriculum of 2024. The committee emphasized the importance of disseminating 

the updated curriculum promptly to facilitate its implementation across educational institutions. 
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